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We acknowledge the Wurundjeri Woi
Wurrung people of the Kulin Nation, on
whose unceded lands we live and learn.

Their languages, stories, and knowledges
continue to shape education in Australia
today.

This place is not neutral — it carries histories
of colonisation, migration, and multilingual
exchange.

As we begin our conversation on Hybrid
Professional Becoming — teaching otherwise
across languages, lands, and life-worlds —
let’s remember that every act of teaching is
already situated within these histories and
relationships.
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Success Criteria

By the end, we can:

Share a story or artefact that
shows our own teaching
becoming.

Name how our linguistic
and cultural backgrounds
shape our pedagogy.
Commit to one action for
teaching otherwise — with
care, inclusion, and
curiosity.

Learning Intentions

In this session, we are learning to:

See teaching as a hybrid becoming —
shaped by language, affect (feelings,

senses, emotions), culture, and place.

Recognise how translanguaging and
storytelling open space for new ways of

knowing.

Reimagine curriculum as a folding
democratic practice where multiple voices

belong.
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Framing Story: “Teaching Otherwise”

Teaching otherwise is not about doing more — it’s about becoming more.
— Nigar & Kostogriz (2025)

When I first started teaching reading and spelling, I thought good teaching lived in structure — phonics
sequences, spelling lists, lesson plans, outcomes, perfection.

But over time, I realised that the moments that really changed me didn’t always follow the script.

A learner sounding out a new word using rhythms from their home language.

A student whispering a tricky mix to a classmate in a shared tongue.

Laughter when we played with sounds that crossed accents and meanings.

Those moments felt a/ive — textured with sound, feelings, gesture, and care.

They weren’t about doing more phonics drills or spelling tests.

They were about being more — attuning to voice, rhythm, and relationship; noticing how sound carries story,
culture, and identity.

That’s the essence of Hybrid Professional Becoming —

where teaching literacy is affective, sensory, and multilingual.

Where the Australian Curriculum: English — through Language, Literature, and 1iteracy — becomes a lived
practice of connection.

Where Phonics and Word Knowledge (ACIEFLA01-AC9EFLAO04) are taught not just through decoding,
but through meaning-making and belonging.

It’s teaching as movement — between letters and lives, between people, stories, and possibilities.

Nigar, N., & Kostogriz, A. (2024). Navigating affective and sensory fluidity in plurilingnal and
intercultural pedagogies in English language and literacy classrooms. The Australian Jonrnal of Iangnage
and Literacy, 47(3), 379-401.
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HPB we’re
always becoming as teachers HROE says knowledge lives
between us

HPB in one breath

Think about the small moments that stay with you: (Nigar & Kostogtiz, 2025;
Nigar & Hopwood, 2025)

* A student whispering gently in Dari

* A shared laugh across accents

* The quiet before someone takes a brave risk

* 'These aren’t “extras” — they shape who we are as teachers.

HPB asks us to notice these feelings and let them guide practice instead of ticking boxes.

HROE (Hybrid Relational Onto-Epsitemology) in one breath

Learning happens in relationships:

People

Languages

Objects

Places

A broken pen, warm light in a corner, a phone used to translate a word — these things also co-teach with us.
Knowledge is movement through these relationships.
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(%) meLsourNe | Sensory Fluidity — Quick Try

Notice: Close your eyes. What do Teaching Otherwise
you hear right now? What’s the Design with affect +
mood in the room? relation:

Name: Type one word in any

language that captures that mood. Let languages mix.
Nudge: If this mood were a Let bodies settle.
teaching move, what would you Let materials help.
adjust? This is HPB/HROE in
Lighting? action.

Pairing?

Pacer

Language options?

Nigar, N., & Kostogriz, A. (2024). Navigating affective and sensory fluidity in plurilingual and intercultural pedagogies in English
language and literacy classtooms. The Australian Journal of Language and Literacy, 47(3), 379-401.
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- Whose knowledges shape
our classrooms?

(Often dominant or
institutional; others are
silenced.)

- What do we know that can’t
be measured?

(Connection, empathy, curiosity,
care.)

- How might we teach
otherwise?

(Co-create learning; move
beyond systems.)

As we move through the stories
tonight, I invite you to hold these
questions gently.

Think about whose knowledge your
curriculum carries — and whose it
leaves out.

Think about what your students teach
you without a test or rubric.

And think about what it might mean to
teach otherwise — not against the
system, but beyond it.




1. Translanguaging Design

Plan tasks that allow students to use all their linguistic resources (home
and school languages).

Example: word problems rewritten using students’ names or community
contexts.

2. Collaborative Mediation

Pair or group students who share a language to discuss and scaffold
understanding before sharing in English.

Example: peers explain math steps in Viethnamese or Arabic first, then
restate in English.

3. Multimodal Scaffolding

Use gestures, visuals, diagrams, and digital tools (like iPads or
translation apps) to bridge meaning.

Encourages movement between linguistic and non-linguistic modes.

4. Bilingual Artefact Creation

Students produce work that mixes languages—such as bilingual
glossaries, posters, or Padlet reflections.

This validates linguistic identities and deepens conceptual learning.

5. Teacher Positioning as Co-Learner

Teachers invite students to teach key terms
or pronunciations in their languages.

Example: asking “How do you say ice
sculpture in Chinese?” models epistemic
hybridity.

6. Affective Connection

Language mixing is linked to belonging and
emotional safety.

Use translanguaging to affirm student
identity rather than “correct” it.

7. Recursive Language Use

Encourage cyclical shifts between languages
to reframe understanding, not just to
translate.

Example: students discuss first in L1, then
draft and refine in English.




Closing This Segment

RELATIONAL
FOCUS

Invites us to seechhing
as a process f becomin

IDENTITY AND
TRANSFORMATIION

Teachers continuaally
negotiate between the
personal

HYBRID
PROFESSIONAL
BECOMING
(NIGAR &
KOSTOGRIZ,
2025)

BEYOND
STANDARDISATION

Reframes teaching as a
dynamic, multilingual
practice of care

INTEGRATIVE
SYNTHESIS

Challenges us to see that
teaching isn’t simply what
we do —it’s how e live,
relate, and grow acros
languages and contexts
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Translanguaging as
a relational practice
in my EAL classroom

from Vocabulary and Grammar
to building relationships

Liza Abad



Translanguaging as a relational practice in my EAL classroom

What translanguaging means to me

* It's recognizing that every learner brings rich experiences,
linguistic diversity and cultural knowledge into the
classroom.
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Translanguaging as a relational practice in my EAL classroom
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Checking understanding through translanguaging

* It makes learning meaningful and relational.




Translanguaging as a relational practice in my EAL classroom

Grammar and Contrastive Linguistics

* Learning becomes a shared process of discovery.




Translanguaging as a relational practice in my EAL classroom

Pronunciation: Comparing sounds across languages

* These moments build comfort and curiosity, showing that
pronunciation practice can be collaborative, not just

corrective.




Translanguaging as a relational practice in my EAL classroom

Building relationships through language and culture

"I use translanguaging to build rapport, trust, and connection with my
students by showing genuine interests on who they are — that their
language and culture have a place in our learning space."

%
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Translanguaging as a relational practice in my EAL classroom

"I use translanguaging to build rapport, trust, and connection with my
students by showing genuine interests on who they are — that their
language and culture have a place in our learning space."




Teaching English as Care:
Stories ot Belonging

THE UNIVERSITY OF

MELBOURNE Amna Igbal

https://tinyurl.com/2js3abir



https://tinyurl.com/2js3abjr

Ethical English Teaching: Stories of Care and Belonging

e  Coming back to the idea of care and

belonglng, I want to reflect on how hteracy Cultural literacy means reading and writing the world —

can be more than language — it can be hoze. connecting emotion, identity, and justice.
— Nigar et al. (2024); Kostogriz & Doecke (2013)

* In my earlier story, I shared how a simple
artefact — a scarf — became a poem, a
memory, a bridge between worlds.

e This 1s what ethical English teaching means:
not correcting difference, but holding it with
care.

e  When we allow students to bring their
languages, emotions, and stories into English,
we make learning an act of justice and connection.

* That’s what I mean when I say, we read and write
the world — together.




Artefact Prompt: Migration Object-as-Poem

# Focus:

Connects literacy to emotion and belonging
Builds ethical empathy through artefacts
Encourages storytelling across languages

Activity Idea:

Invite students to bring a personal or family artefact
(e.g., a scarf, photo, toy) and create a short poem
about it.

*  “As my student held her grandmother’s scarf,
English became a language of care, not
correction.” — Awmmna Igbal

Example:

« S My grandmother’s scarf —
soft like home, scented with stories,
stitched across oceans.




Practice Connections

Scaffolded Activity Options (" OPTIONI: Frec Range )
Poetry becomes a social, emotional, Brainstorm and align with

and ethical act — it allows us to artefact/memory

humanise education and fluidly _ )

affirm lived experiences.

33 JIAT 4 OPTION 2: Gradual Release

Provide word banks / Cloze

De=ze drikice .
. Empower students to incorporate
wath spets hughamd Bold ltilingualism into writin
K mu g writing /
=< MM ke Hig
Hath Gz~ 129 / \
! Hiy stands <p  sahera OPTION 3: Blackout
‘ Kruiepuat
EX FIFN  haayg@ 9@k e Provide print outs of meaningful texts.
Students select words. Poem becomes a

\ visual artefact. j
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Guiding Questions:

* How does an object carry
language, memory, and
identity?

* What emotions surface when
we read artefacts as texts?

* How might our classrooms
hold stories of migration
and care?

Optional clip: Parker Palmer — The
Courage to Teach




Closing Understanding

“Literacies connote possibilities — the
possibility to humanise and learn from
each other, to consider the meaning
and power of refugee narratives, of
crossing borders and the mingling of
languages, identities, cultures and
contexts.”

— Ammna 1gbal, “1ocal Literacies in Global
Context,” M.Ed., University of Melbourne
(2023)

Teaching English ethically means teaching as care —
honouring the stories that make us literate in
humanity.
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Learning Together:
Soctocultural Dialogues in

EAP
Ashley Starford
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52 THE UNIVERSITY OF
« MELBOURNE Sociocultural Dialogues in EAP

* Moments of rupture - Q‘
expose the ethics of L S
teaching — when control Ly & g Lored _,_‘M““‘"«ff“i
gives way to collaboration.  § . educaion B . JW‘ j;“"“]
— Kostogriz & Doecke @ Comnuatfies
(2013)

¢ 'd’ Wsﬁdr@ Eme Gl
 Using Vygotskian ﬁ f“wc?
principles to reimagine g M(qn',nj E é_
academic literacy as co-
constructed learning. @
Whea
W g S
co-crealive Communil
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Ashley’s EAP Practice (from
curriculum design)

Emphasises dialogic interaction
between teachers and learners,
valuing flexible, multimodal

assessment and peer collaboration.

Advocates for teacher autonomy
and learner agency in shaping
materials and assessments

Promotes critical and
multimodal EAP pedagogy,
challenging rigid “IELTS-only”
frames

Encourages use of authentic and
culturally responsive materials,
valuing learners” multilingual
identities

Connection to Ashley’s Practice

Slide Theme: Sociocultural
Dialogue

Reflects co-construction of
learning — where meaning arises
in dialogue, not transmission.

Demonstrates relational ethics in
practice — giving learners voice
and choice.

Invites rupture — moments when
standardised norms give way to
reflective, situated learning.

Embodies translanguaging as
sociocultural dialogue, not
deficit.

Theoretical Link

Vygotsky’s Zone of Proximal
Development — learning through
shared activity and mediation.

Kostogriz & Doecke (2013) —
ethics emerge through
collaboration, not control.

Nigar & Kostogtiz (2025) —
teaching as hybrid professional
becoming.

Vygotsky; Garcfa, 2017 — language
as social, dynamic meaning-making.




The Moment of Rupture

Story:
“When my students resisted the model essay, it Artefact:

became clear they were asking for ownership —

not opposition.” Students questioned the standard essay

template.
Vygotskian Lens:
* Learning i1s mediated through ZPD and scaffolding
dialogue.

Knowledgeable others Technology and tools

* Contflict or ‘rupture’ can
st1mqlate higher mentgl S
functions (ZPD mn aCtIOﬂ). learn on my

@ Steve Wheeler, University of Plymouth, 2013

* 'The teachet’s role is to | .
scaffold shared gt ca"('ze:s;' aEhhep
understanding, not enforce
fOfm. ©383 A i e <o




Theory in Motion

Application in EAP:
Principle Classtroom Move
: Scatfold essay writing
Vyg OtSky IZ)OHCIOfrzKI):mal through joint modelling
(1978) cvelopme + peer feedback
“What children can ..
_ . Use multilingual
do with assistance . resources, visual
Mediation & Tools . ..
today, they can do mapping, Al writing
Iy assistants
alone tomorrow.
Encourage pair
Social Interaction dialogues before
individual drafting




Dialogue as Assessment

From:

Correcting language errors to meet rubrics.
To:

Co-constructing meaning through reflection and feedback.
Practice Ideas:

¢ Dialogic pedagogy: Teachers use open questions
rather than directives, creating reflective spaces where
knowledge is co-constructed rather than delivered.

. Collaborative epistemology: Peer dialogue becomes a
site of shared reasoning — students negotiate meaning
together, revealing learning as a social and relational act.

. Translanguaging cognition: First languages serve as
conceptual mediators, allowing students to think deeply and
bridge disciplinary ideas before expressing them in
English.




Think of 2 moment

when student
disagreement or

confusion opened a

new learning path.

How did dialogue
change your next
move?

What ‘tools’
(inguistic, social,

digital) mediated
learning in that

moment?

Reflective Prompt

Inclusive
EAP means
teaching
within the
Z.one of
Becoming
— where
teachers and
learners co-
create
knowledge
through
relationship
and
reflection.




Community & Care in EAL Practice

THE UNIVERSITY OF Jo Le (Thanh Huong Hang Le)
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Community & Care in EAL Practice

e When I think about this
quote, I think of my

_ « . oo .
students’ lan guages as care in In the relational turn, language becomes affective — a practice of care,

belonging, and becoming.”

action. — Nigar & Kostogriz (2025)
* In my class, we share words
of care — “Téo; qguan tanm, ” “Teaching EAL students in a highly multicultural school can be a positive and

rewarding experience —

“Te quiero,” “1 care” — and v ) )
built through collaboration, shared learning, and care.”

we post them together on — Premier & Parr (2020)
Padlet.

¢ Each word feels different, Teaching as an act of belonging and empathy through multilingual care.
but they all hold the same

warmth.

*  That’s what multilingual care
looks like: language as
feeling, connection, and
belonging.

*  When students see their
languages welcomed, they
begin to see themselves as
part of the classroom story.




Artefact: “Languages of Care”
Padlet

The Various Contexts of Any Passage

CULTURAL BACKGRoy,,
et TORICAL BACKGRQU External
W oe”""'m BACKGF OUD Y Context
@ o"— ENTIRE BIBLg - Na e

> Internal
/ Context

R b, Vila \ \ y S
NXN\\\ ™" /)
=SSN S

Teaching Insight:

- Padlet as a digital hermeneutical spiral -
meaning grows through shared context.

- Empathy expressed through language
diversity nurtures trust and inclusion.

Activity Focus:

Participants share short phrases of care in any

language.

- ““T'01 quan tam” (Vietnamese)

- “I care” (English)

* “FATF”/"woh dzai hoo"(Mandarin)

Observation:

As students added words of care across Dari,

Pashto, Nuer and Dinka, the classroom
transformed into a multilingual space of
empathy - a lving example of glocal literacy.




Theoretical Lens: Affective & Cultural Literacy

Key Concepts:
From Jo Le’s

. Framework Application
Reflection:

Language as emotion
Affective Literacy and connection, not
can connects just grammatr.

“T.ocal wisdom

cultural Understanding others

divides... each Cultural Literacy through shared rituals,

stoty, each WOI’d, foods, and words.

" ) Translatine belongin
Carrics Transnational & &g

) ) across borders through
belonging.” Literacy 5

care practices.

Nigar, N., & Kostogriz, A. (2024). Navigating affective and sensory fluidity in plurilingual and intercultural pedagogies in English
language and literacy classtooms. The Australian Journal of Language and Literacy, 47(3), 379-401.




Pedagogical Practice
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How care becomes literacy:

*Begin each lesson with a multilingual “word of care” shared across students’
languages.

*Connect each phrase to a visual artefact such as a photo, drawing, or emoji.
*Use multilingual journaling to reflect on feelings, belonging, and inclusion.

How “I care” shifts across languages:

*  Téi quan tam” (Vietnamese): Emphasises atfending to someone with
steady, relational care. It suggests thoughtful presence more than
emotional intensity.

. I care” (English): Direct and flexible. Signals emotional support,
concern, or solidarity in a clear, straightforward way.

. FEEF/wuh dzai hoo (Mandatin): Carries strong emotional weight.
Means something #ruly matters to the heart and has personal significance.

Example

When one student wrote “T'0i quan tam,” others echoed its meaning in
Mandarin (“FEF”) and Dari. The classroom moment became an act of
shared, multilingual empathy.

Research link:

“Hybrid professionalism reshapes English teaching into intercultural acts of
solidarity.”
- Nigar, Dovchin, & Kostogriz (2025)
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What language do
you use to show
care — 1n teaching,

feedback, or

classroom talk?

Literacies are not just
about words — they are
bridges of understanding,
connecting who we are

with who we teach.

Takeaway Text (from Jo
Le):

J/ J

How does 1t make
your learners fee/
seen and safe?




Multilingualism & Wellbeing in
THE UNIVERSITY OF .
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Multilingualism & Wellbeing in Adult Education

* “Hybnd A Mandarin I0;H (i you — “Gyab yo”), a Dari s s
professionalism (salamati — “Ssab-lah-mabh-tee”), or an Arabic a3 (salam

reshapes the boundaries — “sab-laam”) — all carry the same quiet message:

of English teaching
into intercultural acts
of solidarity.”

— Nigar, Dovchin &
Kostogriz (2025)

you belong here.

Teaching wellbeing through
mnltilingual dialogue,
transilation, and
cosmopolitan care.
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Purpose:

* Combines life skills +
emotional literacy

* Encourages students to
translate wellbeing into
their languages

* Builds a sense

of cosmopolitan
belonging — English as
one among many caring
voices

Artefact: The Employability Zine




Theoretical Lens: Kristeva’s Cosmopolitanism

Kristeva (1991):
o “Io love the foreigner is to recognize oneself as a stranger.”

My Research Connection:

* Uses Kristeva’s cosmopolitanism to interpret EAL classrooms as border-
crossing emotional spaces.

* 'Teachin Wellbeing means acknowledging each learner’s inner foreignness —
their multiple selves and languages.

* Language learning becomes a form of emotional translation, not just
lexical acquisition.

*  United Nations Educational, Scientific and Cultural Organization (UNESCO) —
Education for Global Citizenship: “Global citizenship education looks into ...
supporting learners of all ages to become ethical, empathetic and respectful
human beings who can adapt to the world rapidly moving forward, even
amidst its most complex challenges and threats.”




Professional Practice: Translating Wellbeing

In Practice:

Focus

Language of
encouragement

Cultural wellbeing
expressions

Collaborative zine-
making

Example

Students translate self-
affirmations across
languages

Students share phrases of
care used in their homes

Students curate multilingual
artefacts

Impact

Builds confidence, reduces
anxiety

Strengthens belonging

Affirms community voice




Reflective Prompt

* Think of a moment when /anguage itself
offered comfort or hope in your classroom.

* What phrase or tone carried care?

* How might you embed multilingual
wellbeing into your teaching practice?

Closing Understanding:

S A ot g i

rsourie — a bridge between enion et o

identity, and community.




Interactive Retlection — “Languages of
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. Languages of Care — Collective Reflection

1 Take a deep breath
and think of one moment
this session that moved you.
2 In Padlet, write one
word, short phrase or
sentence or a metaphor
that expresses care,
connection, or curiosity N in
any language.

3 Addanemoji ¥, !
or @ to show the feeling
behind your post.
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Resource Links

N\
Resource Pack: Recap:

Phonics Remix
Templates * Zines -

Artefact Guide

Video Playlist: Session onte
clips & thinker videos M Theme: Hybrid e
Padlet: Post-session N Pr Ofeﬁ.m”d/ i
retlection & ongoing e Becoming (HPB)  vyend
dialogue ’
(https://tinyurl.com/3f

5p7226)




Teacher Resources
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TEACHER RESOURCE LIST — CULTURE,

LANGUAGE & IDENTITY

Academic Readings

. Garcia & 1i Wei (2014) — Translangunaging: 1 anguage,
Bilingualism and Education — Professional Readings
https://link.springer.com/book/10.1057 /9781137385765

. Nigar & Kostogriz (2025) — Hybrid Professional Becoming — * The curriculum as ‘folding’ democratic practice
https://bera- * Fluid Interplay of Affect and Sensation:
journals.onlinelibrary.wiley.com/doi/full/10.1002/rev3.7 Transforming Plurilingual Pedagogies in English
0064 Language Classrooms

. Nigar, N., Dovchin, S., Wilson, R., & Kostogriz, A. * —&gi—g—g—g—giimr?slan aging the English language curriculum
2025). Hvybrid professionalism: multilinoual cosmopolitan in Tibet
identities of immigrant English teachers. Journal of * Innovating Fnglish language curriculum through
Multilingnal and Multicultural Development, 118, MMMMM
https://doi.org/10.1080/01434632.2025.2494644 identity for minority students

¢ Immigrant Teachers Are Reshaping English

. Nigar, N., & Kostogriz. A. (2024). Navigating affective

and sensory fluidity in plurilingual and intercultural
pedagogies in English language and literacy

classrooms. The Australian Journal of L angnage and
Literacy, 47(3), 379-401.

. Nigar, N., Kostoetiz, A., Mhilli, O., & Yu, X. (2024).
Curriculum as ‘folding’democratic practice: Integrating

Deleuzian and Deweyan philosophies with the lived

experiences of English teachers. Curriculum
Perspectives, 44(4), 411-424.

Education
* Unlocking the power of immigrant teachers:

Transforming education
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MORE TEACHER RESOURCES

Curriculum & Policy

. ACARA General Capabilities

. VCAA Intercultural Capability

. UNESCO (2021) — Education for Global Citizenship and Sustainable Developnrent
. AITSI. Teacher Standards

. Curriculum resources

. EAL/D students | V9 Australian Curriculum
. 20 search results for EAL

. VCAA EAL/D Teaching Resources

. ARC EAL/D Resources

. Translanguaging Resources CUNY-NYSIEB



https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities
https://www.australiancurriculum.edu.au/f-10-curriculum/general-capabilities
https://victoriancurriculum.vcaa.vic.edu.au/intercultural-capability/curriculum/f-10
https://victoriancurriculum.vcaa.vic.edu.au/intercultural-capability/curriculum/f-10
https://www.unesco.org/en/global-citizenship-peace-education/need-know
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https://www.aitsl.edu.au/standards
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https://www.ngarrngga.org/curriculum
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https://www.australiancurriculum.edu.au/student-diversity/eal-d-students
https://www.australiancurriculum.edu.au/student-diversity/eal-d-students
https://www.aitsl.edu.au/general/search-results?indexCatalogue=search&searchQuery=EAL&wordsMode=AllWords
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https://www.vcaa.vic.edu.au/curriculum/foundation-10/curriculum-area-resources/english-additional-language/teaching-resources
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https://arc.educationapps.vic.gov.au/learning/sites/eal/852/English-as-an-Additional-Language
https://arc.educationapps.vic.gov.au/learning/sites/eal/852/English-as-an-Additional-Language
https://www.cuny-nysieb.org/translanguaging-resources/
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