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Persuasive Writing for \

EAL Learners
@ A Functional Grammar Approach
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Objectives

01

02

03

Understand how a functional grammar
approach supports EAL learners in
developing the language resources needed
to construct effective persuasive texts

Explore how the Teaching and Learning
Cycle can be used to plan explicit, scaffolded
teaching of persuasive writing, aligned with
the EAL curriculum.

Gain practical strategies and resources to
help students write with greater clarity,
coherence and purpose.




What makes persuasive writing
difficult for EAL learners?

A Unfamiliar purpose and genre structure
A Cultural expectations
A Complex language demands

A

Evaluative and interpersonal language

A Limited vocabulary
A Mechanics of writing
A Cognitive and linguistic overload




Why Functional Grammar?

Understanding Language:

_anguage is a system for making meaning.

t reflects culture, values and beliefs.

t varies according to context - what we're talking about (field), who we're
talking to (tenor), and whether it's spoken or written (mode).

A Functional grammar examines how language is used in real contexts to
achieve social purposes.
Knowing about grammar helps us:
A Analyse how language makes meaning
A Understand how language influences thinking
A Recognise how identity and viewpoints are expressed




everyday
concrete

informal
personal
novice

spoken
here and now

Register Continuum

Field (What)

What is the topic?

Tenor (Who)

Whois involved?

Mode (How)

How is the message conveyed?

technical
abstract

formal
impersonal
expert

written
generalised




everyday
concrete

informal
personal
novice

spoken
here and now

Field (What Is the Topic?)

Register Continuum

Field (What)

What is the topic?

Tenor (Who)

Who is involved?

Mode (How)

How is the message conveyed?

technical
abstract

formal
impersonal
expert

written
generalised




Model Text

A Developed at the start of the unit.

A Includes the target structure of the
genre:

Title

Introduction

Series of Arguments

| Conclusion

A Includes the target language

features of the genre. For example:

Rhetorical questions
Cohesive devices

Modality

Reference items (pronouns)
Conjunctions (and, if, when,
because)

Stop Using Single-Use Plastics

Do you use single-use plastics? These are things made
of plastic that we use one time and then throw away.

We should stop using single-use plastics because they
can make people sick, hurt sea animals and pollute the

land.

Firstly, single-use plastics can make people sick. When
they break down, they furn into microplastics. If
these tiny plastics get info our food, they can cause
health problems.

Secondly, single-use plastics are bad for sea animals.
When people throw them away, they often end up in

the ocean. Animals like fish and sea furtles might eat
the plastics and could die.

Finally, single-use plastics pollute the land. When we
throw them away, they go to landfill. It fakes

thousands of wyears for plastics to break down.
Landfills make gases that are bad for our environment,

so we need to reduce plastic waste.

In conclusion, we must stop using single-use plasticsl
Don't you want to help our planet? You have to refuse
single-use plastics when you go shopping.




wWho or what is involved

The people, places or things in
the clause

Usually expressed as nouns or
noun groups

Example: The student wrote
an essay.

Who? The student =
Participant

What? an essay = Participant

The verb or action in the
clause

Different kinds of processes
show different meanings:
A Action (run, build, eat)
A Thinking/feeling (believe,
enjoy)
A Saying (explain, argue)
A Being/having (is, have)

Example: The student wrote

an essay. Y wrote = Process
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When, where, how or why it
happens

Give extra details about the
Process

Often expressed as
prepositional phrases or
adverbs

Example: The student wrote
an essay in class. Yin class =
Circumstance
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Look at the participants (red text) in

the model text. (Who or what s
being discussed in each clause).

Stop Using Single-Use Plastics
Do you use single-use plastics? These are
things made of plastic that we use one time
and then throw away. We should stop using
single-use plastics because they can make
people sick, hurt sea animals and pollute the
land.
Firstly, single-use plastics can make people sick.
When they break down, they turn into
microplastics. If these tiny plastics get into our
food, they can cause health problems.
Secondly, single-use plastics are bad for sea
animals. When people throw them away, they
often end up in the ocean. Animals like fish and
sea turtles might eat the plastics and could die.
Finally, single-use plastics pollute the land.
When we throw them away, they go to landfill.
It takes thousands of years for plastics to break
down. Landfills make gases that are bad for our
environment, so we need to reduce plastic
waste.
In conclusion, we must stop using single-use
plastics! Don’t you want to help our planet?
You have to refuse single-use plastics when you
go shopping.
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- Processes

Look at the processes (green) in the
model text. What type are they?

A Action (use, throw, pollute, help)

A Relating (are)

A Sensing

A Saying

A Modal verbs (must, should)

A Phrasal verbs (break down, end

up)

Stop Using Single-Use Plastics
Do you use single-use plastics? These are
things made of plastic that we use one time
and then throw away. We should stop using
single-use plastics because they can make
people sick, hurt sea animals and pollute the
land.
Firstly, single-use plastics can make people sick.
When they break down, they turn into
microplastics. If these tiny plastics get into our
food, they can cause health problems.
Secondly, single-use plastics are bad for sea
animals. When people throw them away, they
often end up in the ocean. Animals like fish and
sea turtles might eat the plastics and could die.
Finally, single-use plastics pollute the land.
When we throw them away, they go to landfill.
It takes thousands of years for plastics to break
down. Landfills make gases that are bad for our
environment, so we need to reduce plastic
waste.
In conclusion, we must stop using single-use
plastics! Don’t you want to help our planet?
You have to refuse single-use plastics when you
go shopping.
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Circumstances}

Look at the circumstances (blue) in
the model text.
A Place (Where?)
A Time (How long? or How often?)
AManner (How? In what way?)
A Cause (Why? For what reason?)

Stop Using Single-Use Plastics
Do you use single-use plastics? These are
things made of plastic that we use one time
and then throw away. We should stop using
single-use plastics because they can make
people sick, hurt sea animals and pollute the
land.
Firstly, single-use plastics can make people sick.
When they break down, they turn into
microplastics. If these tiny plastics get into our
food, they can cause health problems.
Secondly, single-use plastics are bad for sea
animals. When people throw them away, they
often end up in the ocean. Animals like fish and
sea turtles might eat the plastics and could die.
Finally, single-use plastics pollute the land.
When we throw them away, they go to landfill.
It takes thousands of years for plastics to break
down. Landfills make gases that are bad for our
environment, so we need to reduce plastic

waste.

In conclusion, we must stop using single-use
plastics! Don’t you want to help our planet?
You have to refuse single-use plastics when you
go shopping.




Tenor

Who is involved?

A Participants are in first person (we, our) second person (you) and _ _ _
Do you use single-use plastics? These are things made

third person (people, they) which shifts the tenor from personal to of plastic that we use one time and then throw away.
We should stop using single-use plastics because they

im persona ] can make people sick, hurt sea animals and pollute the
A The writer wants to sound knowledgeable (informed or expert) and
Firstly, single-use plastics can make people sick. When

Cd ring to build trust. they break down, they turn into microplastics. If

these tiny plastics get info our food, they can cause

A The reader might be a student, teacher or community member. health problems.

A The tone can be friendly but persuasive, using words like we must,  secondly, single-use plastics are bad for sea animals.
When people throw them away, they often end up in

you should, let's help the planet. the ocean. Animals like fish and sea turtles might eat

the plastics and could die.

Stop Using Single-Use Plastics

Finally, single-use plastics pollute the land. When we
throw them away, they go to landfill. It takes
thousands of years for plastics fo break down.
comorete Field (What) hetract Landfills make gases that are bad for our environment,

concrete
What is the topic?

Register Continuum

so we need to reduce plastic waste.

informal formal

personal Tenor (Who) impersonal In conclusion, we must stop using single-use plasticsl
novice Whois involved? expert Don't you want fo help our planet? You have to refuse

single-use plastics when you go shopping.
spoken Mode (HOW) written

here and now eneralised
How is the message conveyed? g




Stop Using Single-Use Plastics
Do you use single-use plastics? These are things made
of plastic that we use one time and then throw away.
We should stop using single-use plastics because they

can make people sick, hurt sea animals and pollute the
land.

H OW IS It CO m m u n I Cated ? Firstly, single-use plastics can make people sick. When
" they break down, they furn info microplastics. If
these tiny plastics get into our food, they can cause

health problems.

A The text is written, so it uses complete sentences and organised Secordly, sigle-use plastics are bad for sea animals

When people throw them away, they often end up in
the ocean. Animals like fish and sea turtles might eat

p O rO g rO p h S the plastics and could die.

Finally, single-use plastics pollute the land. When we

A If SpOken (Ilke In O SpeeCh), It mlght InCIUde mOre emOtlve throw them away, they go to landfill. It fakes

thousands of years for plastics fo break down.
1+ Landfills make gases that are bad for our environment,
language and repetition for effect. e

A A multimodal version could also be done with pictures and oyt s 2 el o oty You e 10 ot

single-use plastics when you go shopping.

Imagery to strengthen the message.

Register Continuum

everyday Fleld (What) technical

concrete abstract
What is the topic?

informal formal

personal Tenor (Who) impersonal

novice Who is involved? expert

spoken MOde (HOW) written

here and now eneralised
How is the message conveyed? 9




Links to the Victorian F -10 EAL Curriculum 2.0

Sub-strand

Bl

WRITING STRAND

B2

B3

Communication

copy words, phrases or sentences

accurately and carefully
VCZ2EALBLWO1

write ‘real world’ personal texts, with teacher
support VCZEALBTWO1

write simple personal texts that present a
point of view VC2EALB2WO1

write a range of texts that present a point

of view on topics discussed in class
VCZ2EALB3IWO1

Text Structure and
Linguistic
Features

write very short, simple texts
VCZEALBLWOS

organise some subject matter and attempt to
write paragraphs and topic sentences, using
modelled forms and repetitive patterns
VCZEALBTWO5

use headings and paragraphs appropriate to
the task VCZEALB2WO5S

use the text structures and organisational

features appropriate to the task
VC2EALB3WO5

sequence a small number of ideas
VC2EALBLWOG

sequence ideas using short sentences or
statements VC2EALB1WOG

use simple connectives and pronoun

references to connectideas in a sentence
VCZ2EALB2WO6G

use a range of devices to maintain
cohesion VC2EALB3WOG

use basic verbs VC2EALBLWO7

use commaon verb forms correctly
VC2EALBTWO7

use a range of verb forms correctly
VC2EALB2WO7

maintain appropriate tense throughout a
text VC2EALB3WO7

use basic descriptive words
VCZEALBLWO8

use a narrow range of simple descriptive
phrases VC2EALB1WO8

use simple extended descriptive phrases
VCZEALB2WO08

write using extended descriptive phrases
VCZ2EALB3WO8

use high-frequency words accurately,
although sometimes repetitively
VC2EALBLWOS

incorporate learnt vocabulary into writing
VC2EALBTWOS

use varied and appropriate vocabulary
VC2EALB2WO0S

use a range of key vocabulary
appropriately VC2EALB3IWOS

Cultural and
Plurilingual
strategies

understand the difference between
writing and drawing, and that writing
changes according to context and
purpose VC2EALELW12

write using language that largely reflects
features of spoken language VC2EALBTW12

write using language that is beginning to
reflect the features of written language more
than the features of spoken language
VCZEALB2W12

present work appropriately for purpose
and audience VCZEALB3W12

rewrite following explicit correction
VCZEALBLW13

rewrite after correction, discussion or
prompting VC2EALBTW13

take responsibility for some editing and

revising of writing, with teacher support
VCZEALB2W13

independently edit and improve their own
writing VC2EALB3W13

draw on home language resources to

enhance learning when writing
VC2EALBLW14

draw on a range of home language resources
to enhance learning when writing
VCZEALBTW14

draw on a wide range of home language
resources when writing VC2EALB2W14

draw on an extensive range of home

language resources when writing
VC2EALB3IW14

participate in shared writing activities
VC2EALBLW15

contribute ideas to shared writing activities
VC2EALBTW15

share ideas and feedback on writing with
peers VC2ZEALB2W15

confer and cooperate in groups or pairs
when planning, writing or reviewing
VCZ2EALB3W15




Teaching and Learning Cycle

o

" knowledge | Supported -

_ of the field reading W

Indepen .| ~ Learning
- | dentuse
\ \\okthe
.. genre

; £
2 N ¥ ’ X Y
\ . >"~ > ) / Py
2 //‘ s
N e - — .--"'4 ¢




Building Knowledge of the Field
and Suppcrted Reading




Introducing
Persuasive Texts

A The “Big Goal" is introduced to
students on day 1.
| To say, read and write a
persuasive text.
A The purpose of a persuasive text is
explained simply to students:
| To give an opinion or point of
view.
| To encourage someone to
believe something (analytical) or
take action to do something
(hortatory).

Persuasive
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We use persuasive writing to share our point of view. When we §
write a persuasive text we want the reader to agree with us. That |

means we need to use strong language to convince the reader that §
our opinion is the right one. ‘

For example:

It is certain that... I strongly believe...
I'm sure you can agree... It is clear that...

|
!
!




Stop Using Single-Use Plastics

|
Introducin G
Do you use single-use plastics?
. We should stop using single-use
ersuasive Texts
people sick, hurt sea animals and

pollute the land.

A Simplified version of the model text is Series of Arguments
. . , L Firstly, single-use plasti k
introduced orally using the ‘talk for writing g plsTies et
technique.

Secondly, single-use plastics are

TI'U e bad for sea animals.

INtroduction F:Iﬂﬂ:ly,dsiﬂgle—use plastics pollute
The land.
Topic sentence in each argument.
) Conclusion
Conclusion In conclusion, we must stop using
. ingle- lasticsl
A Teacher does orally for students first. sigie-use plasties
A Teacher says one line at a time and students
repeOt with actions You have to refuse single-use
' plastics when you go shopping.
A Teacher and students do together.
A At this stage, pictures are shown to the

Introduction
students, but no words.

Don't you want fo help our planet?




Uncoached Draft
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Plurilingual Strategies

draw on a range of home language
resources to enhance learning when
writing

VC2EALBTW14

ELABORATIONS

This may involve students:

* recording a vocabulary list that includes English, a home language and other details such as an image or phonetic
pronunciation

translating word-for-word from a home language to English before adapting the translation into English sentence
structure

asking home language peers to explain an idea in a home language and asking for a translation in English

writing in a home language script or transliterating the sound of a home language word in English letters when an
English word is unfamiliar

asking home language peers or the teacher for the English translation and spelling of a home language word




Plurilingual Strategies
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Know, Want to Know, Learned (KWL)
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Dally Oral Practice

Provide students with regular, low-stakes opportunities to
express opinions. This helps build confidence, fluency, and
control of opinion language, while connecting spoken
language to familiar, relatable topics.

Example routine:
A During roll call or transition times, pose a simple
gquestion such as:
I "Which season do you prefer?”
I “What is the best pet?”

A Encourage students to respond in complete sentences:

I ‘I prefer summer because | like swimming.”
I “I think dogs are the best pets because they are
friendly.”

I believe...

Everyone should...

The best thing about...




Dally Sentence Writing - Sustainability

Step 1: Display a picture of the topic.

Step 2: Model target language and label the
. = plam‘ing trees
picture.

Step 3: Students turn and talk about the picture, 9 looking after

ront

then share with the class. The teacher adds | SR e, TS Counbries

words and phrases to the picture prompt.

Step 4: Teacher models a sentence orally.

Step 5: Class co-constructs a sentence and

teacher models on board.

Step 6: Students write own sentence.




Daily Sentence Writing
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Daily Sentence Writing
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Daily Sentence Writing

save trees
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Supported Readlng
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Supported Reading




