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Outline – for Sameera’s planning

Biography – who am I, why am I doing this research? (2mins / 200 words)

Textbooks in Australia and Pakistan (3mins / 300 words)

Argument – the need for accessible language textbooks (3mins / 300 words)

Research Aim and Questions (5mins / 500 words)

Example – an activity from Cutting Edge (10mins – 1000 words)

Analysis – a framework for interpreting the activity (15mins – 1500 words)
•CLT, Equity, UDL

•Focus on CLT in analysis of example

Discussion – an activity from Functional English (10mins – 300 words, plus discussion)
•Show example from Functional English and ask discussion questions (below)

•Open discussion questions (how would you interpret the example? Do you think the theories in the framework are useful for analysis of textbooks?)

Conclusion – different purposes for ESOL in Australia and Pakistan (2mins – 200 words)

sbha0871@uni.sydney.edu.au
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Agenda

1. How to make ESL textbook accessible for the underpriviledged 

students

2. Three Theoretical Frameworks

3. Discussion
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1. Global Regional Review (2019): The Effects of Dictionary Vocabulary Learning Versus Contextual Vocabulary 

Acquisition on the Vocabulary Development of Pakistani EFL Learners.

2. Global Language Review (2019): Professional Development of Pakistani EFL Teachers and the Culture of Learner 

Autonomy.

3. Global Language Review (2019): Fostering Learner Autonomy through Foreign Language Learning Strategies among 

Pakistani EFL Learners.

4. Global Educational Studies Review (2021): Perceptions of Pakistani Students on Online Classes During Covid 2019.

5. Global Educational Studies Review (2022): A study of the challenges in teaching English as a foreign language to the 

students with visual impairment.

6. Indian Journal of Economics and Business (2022): A Study of the Effectiveness of Authentic Materials for the 

Development of Higher Order Thinking Skills Amongst Undergraduate ESL Learners.
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Research Paper Presentations at International 
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1. Bhatti, S. (2019, November 18). The impact of teaching English language skills through IELTS on the performance of 

EFL learners [Paper Presentation]. ICORE 7th International Conference, Lahore, Punjab.

2. Bhatti, S. (2018, November 20). Effects of theoretical knowledge versus practical knowledge delivery of written 

communication skills in ESL learning [Paper Presentation]. ICORE 6th International Conference, Lahore, Punjab.

3. Bhatti, S. (2019, November 21). Perception of Pakistani EFL teachers and students towards vocabulary development 

strategies used in EFL classrooms [Paper Presentation]. ICORE 5th International Conference, Lahore, Punjab.

4. Bhatti, S. (2017 November 21). Effects of dictionary vocabulary learning strategies versus contextual vocabulary 

acquisition on the vocabulary of EFL students [Paper Presentation]. ICORE 5th International Conference, Lahore, 

Punjab.
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Title: An Analysis of Australian and Pakistani 

English Language Textbooks in Terms of 

Acquiring English as a Second Language by 

Underprivileged Students in Both Countries at 

the Pre-Intermediate Level

Topic of Presentation 
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Book taught in Australian Colleges & Universities

Sarah Cunningham, Peter Moor, Araminta Crace 
(2013)
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Books taught in Pakistani Colleges & Universities

First Semester

Develop Foundational language skills, including vocabulary, grammar, 

reading, and daily conversation

Third Semester

Develop academic and technical writing (workplace 

Communication)
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Intro of the Session:

This session will cover key research on three theories:

Equity Theory, Cognitive Load Theory and Universal Design 

Learning while designing a textbook for English as a second 

language learners. 

It provide opportunities to interpret language learning resources 

used in Australia and Pakistan. 

Discussion will ask how the Australian curriculum might benefit 

from a comparison with other international contexts, and vice 

versa.
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The need for accessible language textbooks

The unprivileged students represent a massive group of people 

in every country who need support to succeed.

Their problems are always either ignored or never taken 

seriously. 

This research focuses on the various problems of such 

unprivileged students related to the textbooks used in teaching 

English as a second language in the colleges or universities of 

Australia and Pakistan. 
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Background of the Study

Primary learning resources, such as textbooks, are very 

significant in the instruction of a foreign language 

(Sheldon, 1988; Tomlinson, 2017). 
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Problem Statement

While the quality of ESL textbooks has improved 

dramatically in recent years, the process of selecting an 

appropriate textbook has not become any easier task for 

most teachers and administration of institutes. 

Teachers are teaching in a vacuum without information 

how much cognition load a learner can absorb, how to treat 

each student with equity and whether books and textbook 

are easily accessible to the students or not. 
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Aim and Purpose of Study

This research evaluates the role of textbooks and the reasons for the 

unavailability or inaccessibility of textbook content as a whole by 

unprivileged learners of ESL.

This research examine both similarities and differences of textbooks 

of two countries and their accessibility for the unprivileged students

sbha0871@uni.sydney.edu.au
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Significance of the Study

How to formulate right kinds of planning and policies in the field 

of English Language Teaching in Australia and Pakistan with the 

help of frameworks.

The research provides insights to the EFL teachers, teacher 

educators, policy makers, curriculum developers, syllabus 

designers in formulating right kinds of planning and policies in the 

field of English Language Teaching in Australia and Pakistan with 

the help of frameworks :CLT, Equity and UDL Theory.

sbha0871@uni.sydney.edu.au
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Research Frameworks –

Equity Theory 

(Adams, 1963)

Cognitive Load 

Theory (John 

Sweller, 1998)

Universal Design 

Learning (2009)
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Research Questions:
1. Are the English Language textbooks accessible for Australian and Pakistani ESL underprivileged 

students of  Pre-Intermediate level according to the Cognitive Load Theory?

1. Do Australian and Pakistani English language textbooks  facilitate unprivileged students of Pre-

Intermediate level in acquiring English Language in classroom according to the Equity Theory?

2. Do the content and language proficiency expectations differ in Australian and Pakistani English 

language textbooks designed for Pre-intermediate level ESL  learners according to CLT and Equity 

Theories?

3. What is the level of students’ engagement and motivation fostered by English language textbooks in 

underprivileged student populations in Australia and Pakistan according to CLT and Equity Theories?

4. What are the factors that influence the participation and interest in language learning of students?

5. What are the recommendations, according to CLT,UDL and Equity Theories, for curriculum 

development and improvement in English language education for underprivileged students at the pre-

intermediate level in both Australian and Pakistani contexts, aiming to enhance their language 

acquisition experiences and outcomes?
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Cont...

6. To facilitate learners of diverse capabilities, what 

kind of instructional content be organized by using 

any of the main principles of CLT, UDL and Equity 

Theory?

7. How in a diverse learning classroom, accessibility 

of textbook is managed to bring equity?

8. How in ESL classroom, equity can be 

implemented according to Equity Theory?



C
R

IC
O

S
 0

0
0
2
6
A

  
  
T

E
Q

S
A

 P
R

V
1
2
0
5
7

Framework 1: Equity Theory

Examine the learning experience of each individual equally 

through the textbook .

Equity Theory in education aims to construct an educational 

system that accommodates such students from diverse 

backgrounds and polishes their learning experiences 

accordingly.
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Parameters:

• Price and Availability -

➢ Cutting Edge pack of Student Book and DVD costs AUD $64.51 on Amazon and 

$80.33 AUD on Ebay). 

➢ Pakistani:The learners cannot afford the books recommended by HEC)

• Topics of the Units

• Content Layout and Design

• Cultural Appropriateness
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Example: Topics of the Units

Cutting Edge
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Sam

Cutting Edge

has a consistent unit structure, which brings ease for the 

teachers, indeed learners, in exploring the text, activities, and 

instructions.

Every unit has a contextualized topic through which learner prior 

knowledge is activated.

There are individual sections and subsections for each subject, 

such as reading, writing, speaking, listening, pronunciation, 

grammar, and vocabulary.

A symmetrical and proportionate approach meets the principles 

of equity theory. 
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Topics of the Units- Expository& Functional

Pakistani textbooks are not designed to provide context; instead, they have direct topics:

➢ For example, in Functional English if the learners have to learn “Vocabulary Building,” the 

section starts with the definition of vocabulary building, categories of vocabulary building, 

ways of building vocabulary, contextual usage, synonyms, and antonyms (Figure ).

➢Drawback: route Learning
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Content Layout and Design
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Sam

• The same sequence is followed in all fourteen units

• There are several activities, and then sub-activities 

that are again relatable to each other, and the new 

topics are somehow relatable too. 

• “Grammar focus 2” activities also have the same 

theme of the main topic, though through these 

exercises, the learners are learning grammar; 

Present simple and frequency phrases are all 

surrounded by the key topic, i.e., leisure and sports.
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Content Layout and Design- Expository& Functional

sbha0871@uni.sydney.edu.au

black and white version

No pictures or images

Functional

Topics well sequenced

Shortcoming lies in not providing reality-based examples and practice sessions against each 

concept.

One after the other, there is a new concept loaded with definitions. Multiple types of Antonyms 

without any exercise (Figure 36) 
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Cultural Appropriateness 
Unit 1 Unit 3
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Sam

It is observed that each page of the textbook shows the people 

from different cultures which overcomes the concern of equity and 

appropriateness of design for both students and teachers.

Culturally relevant texts take students to real-life experiences, 

which motivate them to learn a second language by heart. 

The “World Culture” section is designed in every second unit to 

create an understanding of social and global issues by the 

students; and engages the learners in the discussion of various 

cultures; sometimes their own culture can be a part of such 

activities.
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Sam

There are some references of train systems 

famous in many countries/cities like London 

(1a, 2, 3a, 4) whereas in (6a & b), Die 

Bloutrein from South Africa, Glacier 

Express from Switzerland, Moscow Metro 

from Russia, Shanghai Maglev Train from 

China are given. 
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Framework 2:

Cognitive Load Theory

sbha0871@uni.sydney.edu.au
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Cognitive Load Theory: 

• Understanding of human cognition to evaluate a textbook.

• A pedagogical framework based on our understanding of 

human cognition, which enlighten the educators, and 

institutes in content designing, instructional designing, 

instructional designer, syllabus and content, language skills, 

topics, learning styles and visual design of a textbook 

(Sweller, Ayres & Kalyuga, 2011).
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According to (Paaset al. 2010, p. 117), this theory is 

utilized as a model to spread awareness of how the 

human mind functions information during learning 

activities, thus successful in enlightening educators and 

institutes regarding content designing, instructional 

designing, instructional designer, syllabus and content, 

language skills, topics, learning styles and visual design 

of a textbook. 

Cont.. 

sbha0871@uni.sydney.edu.au



C
R

IC
O

S
 0

0
0
2
6
A

  
  
T

E
Q

S
A

 P
R

V
1
2
0
5
7

CLT Principles:

Sweller (2011) elaborated that while learning, we have to deal with 

three different types of loads:

1. Intrinsic Load

2. Extraneous Load

3. Germane Load

sbha0871@uni.sydney.edu.au
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Intrinsic Load:

Intrinsic load is defined as a cognitive load stemming from the 

intricacy of the materials to be learned, consequently reflecting the 

complexity of the schemas that need to be acquired.

Sometimes, there is a complexity inherent in the material being 

learned. Some topics are naturally more complex for learners to 

understand as they are more complicated or abstract. 
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Extraneous Load:

• It deals with any unnecessary or extra cognitive load imposed by the 

way information is imparted or taught by the instructor. 

• Sometimes confusing instructions or unorganized presentations 

overload the brain, which results in the addition of unnecessary stress 

on the brain during the effort of comprehending. 

• Extraneous load arises from inadequately designed instructional 

procedures that disrupt schema acquisition.
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Germane Load:

Refers to the mental effort required to understand and integrate new 

information into our prior knowledge. 

It is a collaboration of prior knowledge and new knowledge. 

It is considered a positive and productive cognitive load that supports 

learning and understanding a new concept in a better and more detailed 

way. 

Refers to the working memory resources that are necessary to manage 

intrinsic cognitive load.



C
R

IC
O

S
 0

0
0
2
6
A

  
  
T

E
Q

S
A

 P
R

V
1
2
0
5
7

Parameters:

• Instructional design

• Instructional Designer

• CLT and Page content

• Language skills

• Visual design
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Instructional Design

Unit 5

Unit 5 starts with the heading of “Reading and Vocabulary--

Physical Appearance”. This leads the learner precisely to the 

practicing tasks, thus first task is to “Look into the photos 

above. Can you think of any words to describe the appearance 

of the people?” 

Rest of the activities are also coherent with the main head 

which smooths the load in the memory and learners can 

comprehend various concepts patently. 

In this way, “Q5: Are there opportunities for feedback?” is 

justified that meanwhile speaking, the instructor is getting 

feedback on the students’ learning. Such structures improve the 

Germane load and lessen the Extraneous load, consequently 

reducing language learning from an intricate passage to a 

stress-free way
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Drawbacks:

Many of the units in this book present dense and impenetrable 

information, e.g., text, audio, vocabulary, and grammar, which 

clearly affect the CLT principles.

In some units, when a new grammar concept is presented 

within complex activities related to interaction and 

communication, it enhances the Extraneous load. One after 

the other, there are activities related to pronunciation, 

vocabulary, grammar, and four language skills, i.e., reading, 

writing, speaking, and listening. 

In the Practice section (Figure), the instructions could 

enhance extraneous load for the learners because in just one 

sentence, instructions for multiple things are being given, i.e., 

“Complete the paragraph with the Present simple or Present 

continuous form of the verb in the bracket” without any 

specific example.
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Is there clarity in instructions?

Drawback:

Same unit starts with the heading “Reading”, which indicates that this section is 

related to reading skills. However, the very first exercise is giving instructions of 

“Work in pairs and discuss”, then there are listening tasks focused on pronunciation, 

after that there is “Work in pairs” activity, and the other tasks come afterwards were: 

“Read the text quickly and check your ideas”. Such a sequence might confuse the 

brain and imbalance the cognitive load.
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Instructional Designer
Extraneous Load (inappropriate load that should be 

reduced)

For example, in speaking tasks (Figure) “Work in pairs and 

discuss”, the instructional designer has the instructions 

already given in the question, which is sufficient to 

understand because it provides the word bank to take help 

while completing the task. This supports in avoiding the 

irrelevant load and makes the learner more focused on the 

target learning. 

The instructor manages the activity by directing the 

learners to remain focused and helping where they need 

some extra vocabulary related to the task, instead of 

giving them some unrelated to the topic.
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CLT and Page content

Each unit has a pattern which is repeated in all units, like 

this, each page has specific division which made the learning 

more systematic, e.g. in every unit, on the first page the 

topics and objectives (Figure) are written which helps in 

giving directions to the learners what they are going to learn 

through this unit. 

The primary theme color of the textbook is “Aqua”, which is 

used in a very balanced way on every page along with other 

color schemes. Though all the pages have multiple colors, 

they are greatly proportioned.
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The use of images is very relevant to the tasks 

on each page, e.g., in the section of “World 

Culture” (Figure 13-14), the images represent 

the culture.

Some of the activities are outlined in a box to 

make them prominent, e.g., when any new 

concept of grammar and pronunciation is 

introduced, it is written in a box (Figure 7-8).

Figure:13 Figure 14

Figure:7 Figure 8
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Visual design

Questions to address during analysis:

Are visual examples old-fashioned or related to student 

experience?

How many suitable details are on the page?

Do graphics support the content or are they a 

distraction?
sbha0871@uni.sydney.edu.au
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At least two images are used which does not 

affect the cognitive load. E.g. (Unit 1 Figure)

The main topic is “leisure and sports”, and all 

the exercises are related to the main head.

Cutting Edge visuals do not seem old-

fashioned; they are all appealing and are a 

good mixture of presentation for any age, 

though the textbook has been revised since 

2013. 

Visual design-- Example
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Framework 3: 

Universal Design Learning
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Universal Design Learning

Multiple ways of implication to construct a learning environment that 

promotes inclusivity and equity to access maximum content.

UDL provides the practices and strategies in both scenarios: for 

enhancing instruction to teach English Language and applying UDL 

densely by:

Choosing the attractive text for all kinds of learners

Constructing inclusive tasks that promote diverse perspectives of learners

Supplying reliable opportunities for assessments
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Providing Multiple Means of Representation:

UDL provides all the equitable and inclusive learning opportunities by 
rendering the guidelines for the representation of a textbook.

Representation is categorized as a means of many choices for the 
students to acquire similar knowledge through diverse methods, which 
can be sensory, auditory, and visual, with different formats like 
amplified sounds, enlarged texts, and audiobooks.

For each learner, acquiring knowledge may differ; some can be easy 
with text having subtitles and transcripts, while others might be 
comfortable learning through symbols and graphs. 
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1. Does the textbook assist numerous methods to perceive information?

2. Does the textbook show a diverse range of perspectives and identities in reliable 

ways?

3. Does the textbook aid in decoding the content and symbols?

4. Does the textbook create understanding and regards languages and dialects?

5. Does the textbook contain multiple media?

6. Is there a connection between prior knowledge and new knowledge in the 

textbook?

7. Does the textbook encourage exploring critical features, big ideas, and 

relationships?

8. Is there any promotion of “knowing and making meaning” through countless ways in 

the   textbook?



C
R

IC
O

S
 0

0
0
2
6
A

  
  
T

E
Q

S
A

 P
R

V
1
2
0
5
7

The “Cutting Edge” uses numerous methods to receive 

information, including visuals, text, new vocabulary, and 

pronunciation; all these elements assist diverse learning styles.

Secondly, the other guideline is also achieved in this textbook 

by showing different identities, world views, socio-economic 

background, histories, cultures, which let each individual relate 

with it and get a “sense of validation, affirmation, and belonging” 

and get confidence that their perceptions are accepted in the 

learning environment.
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Whole Unit 1  is a vivid example
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Drawbacks:

If QR codes or links to audio/video formats 

were added to the textbook, underprivileged 

learners could effortlessly access the content.
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Action and Expression

Advocates that for some students, expressing 

through writing instead of speaking, or for 

some, speaking is easier than writing; 

learning may vary because of their interest in 

different ways of expressing their learned 

knowledge.
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Drawback

• Less reflected in the findings.

• The instructions for group activities have 

no choice: (Figure) Exercise 1: “Work in 

pairs”, alternatively, the instructor can let 

them choose their group or pair themselves 

to interact comfortably with their own 

chosen group.
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Engagement:

Principle with a purpose to load learners with motivation, foster 

interest in learners, encourage them to be actively involved in learning, 

help them discover personal relevance and challenge them.

All the units are comprised of engaging activities based on: listening, 

speaking, reading, writing, grammar, pronunciation, and research. 

Extra resources like: “Study, Practice and Remember”, “Audio 

Transcripts” and “Verb List” Figure (31, 32 and 33) are also provided 

at the end of the book for more assistance which led us claim that the 

textbook optimize choice and autonomy of learners”
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Figure (31) Figure (32)  Figure (33)
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sbha0871@uni.sydney.edu.au

Drawbacks:

The student’s choice is limited, which can be addressed by editing the 

instruction to add “choose between two options”. 

Adding self-assessment checklists or options for reflection could 

stimulate learners’ autonomy.
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