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We acknowledge that we meet and work on the land of the
Wurundjeri people and that sovereignty of the land of the Kulin Nation
were never ceded.

We pay respect to their Elders, past and present, and acknowledge
the pivotal role that Aboriginal and Torres Strait Islander people
continue to play within the Australian and education community.
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Aim of today

By the end of the session, you will;

® Hear how we implemented our action research
plan.

e |dentify the benefits of action research and how it
will help improve your teaching practice.

e |dentify a challenging area in your classroom and
develop an action research plan to address it.
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Joday’s agenda

e Carringbush’s context
e \What is action research (AR)?
e Sharing the three issues we

explored through the Action
Research Cycle

i b

e Small group discussion about AF
and guestions
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Carringbush Adult Education

e Richmond and Collingwood
(9 sites in total)

e Teach SEE, AMEP and Skills First
in Initial Course to Cert Il

e Majority of students from Vietnam,
China and Horn of Africa

e Histories of disrupted schooling
® Inconsistent attendance

¢ Many students not progressing
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Sustained team teaching

Why?

Innovative lessons
Collaboration

Flexibility in grouping students
Share ideas and reflect
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VicTESOL research grant

e \Working with teacher
educators from Melbourne
University, Dr. Julie Choi and
Dr. Yvette Slaughter.

e Exploring how we can
meaningfully teach literacy
and language to low language
and literacy adult learners.
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Pedagogical underpinnings

Providing relevance
Incorporating life experiences
Encouraging learner autonomy

Promoting collaborative learning.
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What is Action Research?

Go to www.menti.com and use the code 4104 57

o )
(—
Please enter the code
. % 1234
www.menti.com|

Grab your phone Go to www.menti.com Enter the code 4104 57 and vote!
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Action Research

e Asking questions collecting data

interpreting the data
sense of the data. »

making

= =

¢ AR is under the control of the teacher.

® [he teacher decides what it is they want to investigate, how to
go about investigating the issue, what changes they might or
might not want to make to their practice, and how to share
what they have found

® [he aim of AR Is to improve teaching and learning in a local
context.
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‘Table 1: The Action Research Cycle: An ESL Example

I Problem/puzzle ——3m A teacher identifies a problem/puzzle. ‘My students don’t seem

Idcnti?cation interested or motivated.’
2 Preliminary —= What’s going on? Recording and observing class over several
Investigation days.
3 Hypothesis —» Content doesn’t seem to stimulate students. Exclusive use of
display quelstions.

4 Plan intervention—3 Increase use of referential questons. Make links between
content and learners.

5 QOutcome ——» More complex interactions. More involvement and interest.
More ‘natural’ discourse, e.g. students nominate topics,
Ss disagree with teacher, S-S interaction

6 Reporting ——3 Staff development session

Nunan, D. Action Research in Language Education (1993). In Julian Edge and Keith Richards
(Eds), Papers on classroom research and teacher development, Hienmann, UK. = :
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Problem Identification

To what extent have students understood the
instructions and purpose of the lesson.

& Carringbush
@» Adult Education



http://drive.google.com/file/d/1GT8aTqlvohWsleUpDZPSUHryuwu3LSb-/view

Preliminary Investigation

e Filming

® Peer observation

e Through L1 observers, they identified the extent to
which students weren’t understanding.
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Hypothesis formation

My teaching will improve if I...

® Provide clear and simple steps that are written on the
board, translated if necessary.

e Jake the time to ensure every student knows the
purpose and requirement of the task.
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The innovation

® | earning objectives and success
criteria are written on the board and
said orally.

e Constantly clarify and provide clear
steps written on the board. Teacher
takes away step 1, asks what is it?

e [t’'s OK to go slow, stop and re-
explain, rather than continuing.
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The innovation

® Translate key words and make
into posters, ultimately creating a
multi-lingual wall.

e Create a poster about language
to use when students don't
understand in both students’ L1
and English.
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Teacher Training Videos
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TEACHER TRAINING VIDEOS
V4

https://www.carringbush.org.au/resources =
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https://www.carringbush.org.au/resources

Qutcomes

e Students are more engaged and active.

® | ess teacher talk.

® More reflection time.

e Students are helping each other more.

e | am using students’ first language where possible to
have clearer instructions.
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Problem identification

® [he pedagogical space | have

created through task design and

modelling is too restrictive.

e Students don’t have opportunities
to bring In their lived experiences

and linguistic resources.

e How can | get to know my
learners?

She cleaned the table.
He watched TV.

They walked in the park.
She shopped at Coles.
She cooked dinner.

She drank coffee.
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Hypothesis formation

Multimodal, student-centred tasks and Tisliiased
Language

careful modelling will: P Teaching

e (Open up opportunities for students to
oring in thelr identities and lived
experiences into the classroom.

e Allow me to find out what learners can
and can’t do.
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Multimodal tasks

Multimodal tasks use different modes for meaning making.

They are multi-dimensional, student-centred and
Interactive.

They are an opportunity to:

e Help teachers get to know their learners

o Allow learners to show what they can and can’t do

e Draw on student’s use of language and the role
language plays in their lives

mlfiﬁwz/ and | gomzﬁnm L M Un STomt
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The innovation

The innovation involved using multimodal, student
centred tasks and making adjustments to how |
modelled those tasks.

Figure 14.2 Lau's (2013) integrated critical literacy
instructional model

T al Personal

d sion dimension

C l Creative/
dimension transfo
dime
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The data
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Language portraits

Tl
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Language portraits

Benefits: Draw out the multilingual language practices that students are involved in.

Limitations: Too much emphasis placed on colours. It did not prompt deeper
discussion of students’ language identities

Possible reasons: Pedagogy- | made it one dimensional
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Language portraits
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Timeline
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Language diaries

de Bres, J., & Franziskus, A. (2013)

Where? What? With who? Reading and writing? Speaking and listening?

In what language? In what language?
Day of the week?
Mond oY

Morning B(AM Pr ay Dinke {Obk"rH ‘130 SchOOL
Nad Arabic Phone News
Dinky
i cooking fFor Son Vusic Dink
talk MY dauq pte,
and Children
Adelatd
Evening
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anguage diaries

Benefits: Captured some of the variation inherent in 'authentic' language use

Limitations: Although students were responsible for selecting what is
relevant, students copied examples taught in class

Possible reasons: Teachers instruction may be too restrictive
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Carringbooks C

Stories that are contextualised and relevant
to the learners’ lives.

Reading resources that use language
appropriate to beginner level adult learners.

Provide authentic models of spoken

We sing together in al needs to call her

Eng lish. English. hol before 9 o'clock.

Search “Carringbooks” in Apple App Store

32
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What is the title of the book?

éLWZySW

What can you see on the front cover?

Lo

v

What do you do on Saturdays?
On dstindog , ) covbond Jurehe oicl,
Ainren . P i somp Arrtex pmefs iadenod

SNTL

Text features
Characters

Setting

Grammar- verbs,
nouns, pronouns
Prompt for discussion
of students’ lives



Outcome

My action research goal was to:

e Use multimodal, student centred tasks

e Think more carefully about modelling those tasks

e [Enable students to bring in their lived experiences
and resources

® The open tasks enabled students to produce richer
texts.

e Participatory

® Dynamic- stories were prompted by dialogic
interactions

e A significant increase in the sharing of lived
experiences and linguistic resources.
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Problem
identification

* “How and when can |
use L1 resourcefully to
help students learn
English?”




Hypothesis formation

Students will engage more actively in thinking about
language structures if | use their L1s in my instructions
and interactions.



The innovation

In the form of questions in L1



Ask Ss more reflective questions on
learning in L1




Adding Viethamese in
the instructions on
worksheets/




Data

e \Worksheets, video recordings



Outcomes
 Students gave deeper and more authentic answers to
my reflective questions

» Students gave deeper and more authentic answers
to my reflective questions

- Students talked about language structures in L2



Students give more genuine &

focused answers in sentences
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Students remember English sounds better and are able
to produce the sounds better with L1 reference

:
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Your turn!

¢ |dentify a problem area in your classroom and develop an
action research plan to address |it.

Problem identification

Preliminary investigation
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Takeaways

® Action research does not have to be formal

® Action research is in control of the teacher

® Action research is a valuable professional
development tool

® |f possible, consider team teaching and
collaborating
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Al photos and written
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THANK YOU

carringbush Adult Education
415 Church St, Richmond, 3121
admin@carringbush.org.au
Phone: (03) 94212392
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