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Belonging, Being and Becoming

Being Belonging Becoming
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identity, sense of agency

and capacity to make

friends is connected to the

development of
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kindergarten?
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And where, in Melbourne?
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The 100+ home languages of childr




Our strong platform: Social inclusior

Proportion of services rated Meeting NQS or above for each standard of the NQS, as
30 June 2020



Time to adjust our thinking

Historical belief in separation of languages and boundaries of use.

Emphasis was on differences: different vocabulary; different rules.
W/ 2 RS a ggamoving Befiv8efd languagesalso implies separate linguistic

systems

Translanguaging acknowledges th dingualsaccess an integrated linguistic

systemg AUKAY | a20Alt O2ydSEd® wWX2yS
2 NRSNJ U2 )\VON:BIaS dzy RSNRUGUF YRAY 3 |
f Iy 3 dzbladiS&zQross, 2020, p. 1.19)



Translanguaging
¢ What is it?

WXGKS dzaS 2F 0KS
language alongside the
language of the school
effectively [facilitates]
communication between the
teacher and the child,
cognitive processing for the
child who is learning through
a second language and
language production in this
ySeg (I y3dzZd ISV



TranslanguagingWhy?

Parents rely on
their children to
Wo N2 |1 SNIQ JBOGKSY AY
everyday situations.

Children may have
limited opportunities
for language use in
general (LDbrL2).
Imperative to
support

OKAf RNB
language skills
(Slaughter & A et ':___."_::_"'_--e_-;r;;-_-i-.’-" e TR
Cross, 2020)

Children are Ilkely to
have deeper Y
conversations in Llf
more authentically
demonstrating thei_[s'
+ knowledge and
Cowinterests.

Children with
LBOTE have
limited friendships
and activities
outside school.



Inclusion Microaggression

W9 R dzObro@theli Q brief and commonplace dail
KAauz2NASaz Odzt EEREIREREVIeEIEG S

of families. They value environmental indignities,
OKAf RNBY Qa whether intentional or
capacities and abilitig unintentional, that communicat
and respect hostile, derogatory, or negative

differences in [language]* slights and insults
TFEYATt ASaQ the target person or groufiSue,
(DEEWR, 2009, p. 4). et al., 2007, p. 273).

Faé AYAaSNIyYy Wil



Language Microaggressions
(adaptation of Sue et al., 2007)
Commonplace verbal or behavioral indignities, whether intentional or unintention
GKAOK O2YYdzyAOFUGS K2aU0AfSZT RSNRII |

Microinvalidation
(often unconscious)

Verbal comments obehaviourghat exclude,
negate, or nullify the psychological thoughts
feelings, or experiential reality of a person.




Pause to reflect

A problem with microinvalidations is that
they are often unconscious.

Can you think of a time that you may have
unintentionally invalidated a chitdor their
T I Y ik tise 61 a language?

Some people may be willing to share their
reflections through the Chat function.

Selfreflection on microinvalidations to transform our practice

should be part of our intentional teaching practice.




Partner with families

1. Encourage families to value and support
UKSANI OKAf RQa FANARIU
time facilitating bt and multilingualism.

2. I fdzS OKAf RNByQa FAN
1AYRSNAHINISYP ¢KAA A
being, becoming and belonging and
reassures parents.

3. Intentionally incorporate other languages
Into your program. This supports safe and
equitable learning spaces for children and
families.

4. Advocate for improved access and quality of
early learning for all children.



Questions & Answers

Does the teacher
need to be (bior)
multilingual?

Do the children have
to learn other
languages?

Will hearing/seeing
other languages
confuse children?

Does it mean that
English is less
Important?

No. Teachers will plan to recognize
2L NI dzyAGASE (G2 R
FIFYAft ASAQUL TFdzyRa 2
No. But hearing other languages will
adzLJLI2 NI OKAf RNBY Qa
languages operate.

No. Children will build on what they know.

)
E

Not at all. But exposure to other language
encourages interest in languages in genel
It also highlights the similarities and
differences between language use in form
use, content and conventions.

For further information, see the Literacy Teaching Toolkit (DET, n.d.).



An integrated approach is needed

A Impraved
translanguaging language
courage practices N _early and

language and |€arning settings

literacy learmng
o learning at outcomes
Viaintain home, in the
supportive  home for_ all
relationships language children

with families



A national Language and Literacy
Strategy iS needeanshaw & o0o0dhue 2020)

As practitioners, we should:

A Actively promote the importance of
language and literacy development.

A Use evidencéased approaches for
early language and literacy
developmentc embed these In
teacher preparation and EC

professional development. - L r—
O(‘] est le bébé Lala kamnandi, mp;
N Peekaboo Baby B e
A Ensure that families and support

services have access to books in first _ o
languages of that community *\_xn

wherever possible. W o
]



Takehome messages

Recognize integrated linguistic systems and build on linguistic capabilities
A This is strengtbased and aligns with differentiated, early childhood pedagor

Continue to intentionally model advanced English language and literacy skills
A This supports smooth transitions to school.

Purposefully expose children to languages other than English

A This may encourage an interest in language learning.

ALG TfA3Iya gAGK GKS !1'dzZAONIf ALY D2O!
of languages in schools.






