
Student Writing: How do 
We Evaluate

English 1



Setting the Scene:
Writing Development in the Primary Years
http://www.petaa.edu.au/imis_prod/w/Teaching_Resources/Project_40/w/Teaching_Res
ources/P40/Project_40.aspx#Writing

Let’s listen to Frances Christie describe dimensions of writing development ( 11-35 – 15-50 
min) See accompanying article on ‘Writing Development’ .

http://www.petaa.edu.au/imis_prod/w/Teaching_Resources/Project_40/w/Teaching_Resources/P40/Project_40.aspx


Recap: writing genres

• We write for social purposes
• We organise this writing into text types with agreed 

rules, called genres
• Such genres include (but can blend and move 

beyond) procedural, informative, narrative, 
persuasive, report, review, reflect
• Text forms can include letters, reports, text 

messages, poem, short stories ….



Recap: the genre cycle

• We build the field: brainstorming, providing 
stimulus, cognitive organisers, information 
gathering, modelling examples etc.
• We provide supported reading
• We teach the genre
• We construct texts together (joint construction of 

texts, pointing out features of texts)
• We then ask writers to construct their own texts 

independently



The Writing Process

• The writing process involves time and choices, as 
well as timely scaffolding
• Effective writing is a process, not usually a moment 

of inspiration. 
• It involves brainstorming, selecting and organising, 

drafting, conferencing, redrafting, editing and 
proofreading. All these processes should be part of 
your writing class.



Draft Writing

Find the  story you drafted earlier in the unit



Share your draft with a peer and 
discuss:
What needs to happen for that draft to develop into 
a stronger piece of narrative writing?
• Is the purpose of the writing clear?
• Is there an orientation, complication and 

resolution?
• Does it hook the reader in and satisfying ending?
• How could the writer select better words and 

phrases?
• Is punctuation/paragraphing/spelling correct?



Considerations for Assessing 
Primary School Students
It is important to consider assessment in relationship 

to pedagogy and student outcomes. 

Let’s consider assessment for, of and as learning and 
how the use of the teaching and learning cycle and 
model of language supports this relationship



Assessing for, of & as learning

1. Assessment for learning is formative, as it 
involves using evidence to inform teaching during 
the teaching and learning cycle.

2. Assessment of learning is summative as it takes 
place at key points such as at the end of a unit.

3. Assessment as learning occurs when students are 
involved in self and peer assessment and reflect 
on their own learning.



Activity: Let’s Consider a Scenario

Read Example 2 – Processes of Writing to Entertain

Excerpt taken from Joanne Rossbridge (2017). 
Focusing on assessment and the teaching and 
learning cycle through whole school professional 
learning. In Fehring, Heather (Eds.) Assessment into 
practice. Understanding assessment practice to 
improve students’ literacy learning. PETAA, pp.45-55.



Discussion

• How did this assessment approach fit with the 
teaching learning cycle?
• How was the assessment contextualised?
• Consider the roles of assessment of learning, 

assessment for learning and assessment as 
learning. Are they important?
• Share with a peer how your writing was assessed at 

school?



Approaches for assessing writing include:

• Conferencing
• Diagnostic assessment (see Rod Campbell’s 

rubric)
• Observing
• Peer-assessment
•Writing Records (see Pauline Gibbon’s 

example for EAL learners)
•Writing Portfolios
• Student’s Self-Evaluation



Use Rod Campbell’s  rubric to assess this piece 
of writing



Rod 
Campbell’s 
rubric



Small group activity
Note down constructive feedback you would give to 
the student for example about:
- A way forward for further drafting
- Grammar, punctuation, spelling
- Purpose and audience
- Language choices
Remember not to overwhelm the student – focus on one or 
two aspects.
Which aspects would you focus on? Why? 
You may have a range of reasons that may relate to the 
student’s circumstances.





Conferencing writing

Translating what we learn from careful reading of the 
writing into constructive feedback to discuss with the 
writer 
Could occur with the student during or post writing or 
as written feedback



Example of written feedback



https://www.youtube.com/watch?v=y9mb7kL9Oqs

Let’s Watch this Example of Conferencing

https://www.youtube.com/watch?v=y9mb7kL9Oqs


Scaffolding questions for redrafting 
might include:
• How would your story change if you were to use 

first person? Future tense? Start at the end then 
return to the beginning? Make it mysterious 
instead of sad?
• Where/when is this set?
• Imagine you are writing this to someone you know 

– who could that be and how would you then 
change what you say?



Further scaffolding questions for redrafting 
might include:

… I’m not sure what you are trying to convince me of 
here. How can you make your message clearer?

Does your punctuation support what you are saying? 
Read this aloud and tell me where you pause etc.

I want to (taste the salty ocean/feel the wind in my 
hair on the skateboard etc) How can you use words 
to help me feel your experience with you?



Examples of Proofreading Questions:

Check your annotations to see if you have spelled 
words correctly.

Have you begun a new paragraph for each 
time/place/subject shift?

Now that you have had some time to reread, could 
you express that idea in fewer words? More exciting 
words?



Group discussion
Evaluate this narrative piece by a Year 3 student. In 
groups discuss & jot down 1-2 key feedback areas:
- Does it have an orientation, complication & 

conclusion
- Can students respond to the questions Where, when. 

How, Why?
- How well has language been used in developing the 

settings and character?
- Spelling and grammar use
- Punctuation
- You may choose to focus on other areas.





Role play: Conferencing with the student 
who wrote the narrative piece



ASSESSMENT
FORMATIVE ASSESSMENT
- Multiple drafts: Ask students to write initial draft in 
the early stages and to then revise and SAVE each 
subsequent draft in response to each session (e.g. 
building further knowledge of the field, organising the 
text into coherent stages, focus language feature/s) 
through to independent final draft.) 
- Peer feedback about a piece of writing
- Assess writing against a rubric
- Role play conferencing about a student’s writing

SUMMATIVE ASSESSMENT
e.g.rubrics



Anne’s Reflection
When developing this unit of work, we decided to work at a meta-level. 
Not only were we teaching about the Teaching and Learning Cycle but 
we were also teaching through the Teaching and Learning Cycle. 
Rubrics were discussed in terms of how to use them and how they 
would be used to assess the pre-service teacher’s work. Rubrics are one 
way to assess and analyse children’s writing (see Wing Jan, 2015 and 
Campbell, 2017). As tutors, we encouraged pre-service teachers to think 
about how they could create their own rubrics which engaged with 
children’s learning needs, and were informed by the unit of work being 
assessed (Scull, 2018). 
Attention was given to assessing writing as “a social practice that 
involves noticing representing and responding to children’s literate 
behaviours, rendering them meaningful for particular purposes and 
audiences” (Johnston and Costello, 2005, p. 258). Therefore, activities 
such as self and peer assessment and role-playing conferencing with 
young students were incorporated into the workshop. The idea was to 
enhance pre-service teachers “understanding of themselves as learners” 
(Scull, 2018, p. 168). =
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