Student Writing: How do
We Evaluate

English 1




Setting the Scene:

Writing Development in the Primary Years

http://www.petaa.edu.au/imis prod/w/Teaching Resources/Project 40/w/Teaching Res
ources/P40/Project 40.aspx#Writing

Part 3: Writing development as a necessary dimension of language and
literacy education

Emeritus Professor of Language and Literacy Education Frances Christie reflects on writing in Primary English
language education over the last 40 years.
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Let’s listen to Frances Christie describe dimensions of writing development ( 11-35 - 15-50
min) See accompanying article on ‘Writing Development’ .


http://www.petaa.edu.au/imis_prod/w/Teaching_Resources/Project_40/w/Teaching_Resources/P40/Project_40.aspx

Recap: writing genres

* We write for social purposes

* We organise this writing into text types with agreed
rules, called genres

e Such genres include (but can blend and move
beyond) procedural, informative, narrative,
persuasive, report, review, reflect

* Text forms can include letters, reports, text
messages, poem, short stories ....



Recap: the genre cycle

* We build the field: brainstorming, providing
stimulus, cognitive organisers, information
gathering, modelling examples etc.

* We provide supported reading
* We teach the genre

* We construct texts together (joint construction of
texts, pointing out features of texts)

e We then ask writers to construct their own texts
independently



The Writing Process

* The writing process involves time and choices, as
well as timely scaffolding

* Effective writing is a process, not usually a moment
of inspiration.

* It involves brainstorming, selecting and organising,
drafting, conferencing, redrafting, editing and
proofreading. All these processes should be part of
your writing class.



Draft Writing

Find the story you drafted earlier in the unit
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Share your draft with a peer and
discuss:

What needs to happen for that draft to develop into
a stronger piece of narrative writing?

* Is the purpose of the writing clear?

* |s there an orientation, complication and
resolution?

* Does it hook the reader in and satisfying ending?

e How could the writer select better words and
phrases?

* |s punctuation/paragraphing/spelling correct?



Considerations for Assessing
Primary School Students

It is important to consider assessment in relationship
to pedagogy and student outcomes.

Let’s consider assessment for, of and as learning and
how the use of the teaching and learning cycle and
model of language supports this relationship



Assessing for, of & as learning

1. Assessment for learning is formative, as it
involves using evidence to inform teaching during
the teaching and learning cycle.

2. Assessment of learning is summative as it takes
place at key points such as at the end of a unit.

3. Assessment as learning occurs when students are
involved in self and peer assessment and reflect
on their own learning.



Activity: Let’s Consider a Scenario

Read Example 2 — Processes of Writing to Entertain

Excerpt taken from Joanne Rossbridge (2017).
Focusing on assessment and the teaching and
learning cycle through whole school professional
learning. In Fehring, Heather (Eds.) Assessment into
practice. Understanding assessment practice to
improve students’ literacy learning. PETAA, pp.45-55.



Discussion

* How did this assessment approach fit with the
teaching learning cycle?

e How was the assessment contextualised?

* Consider the roles of assessment of learning,
assessment for learning and assessment as
learning. Are they important?

* Share with a peer how your writing was assessed at
school?



Approaches for assessing writing include:

* Conferencing

* Diagnostic assessment (see Rod Campbell’s
rubric)

* Observing
* Peer-assessment

* Writing Records (see Pauline Gibbon’s
example for EAL learners)

* Writing Portfolios
e Student’s Self-Evaluation



Use Rod Campbell’s rubric to assess this piece
of writing

Merimbula

I know Merimbula very well because we go-there every
veay for two-weeks: I love it there because yow canplay
golf; terunis; football, basketball; cricket. We go-there
with ouwr cousing and. some of there friends We wsually
stay i cabin 15. We have stayed, in cabin 15 for 3 years.
I want to- stay next to-my cousing It takes six howrsto
get there without stoping: We wsually stop twice for an
howr or so- it takes uy eight howrs: We leave-at 7.00 inthe
morning. Dad hasto wake uy up at 5.00 inthe morning
the two-things I hate most are we cant take our dog and
I hate the long drive:

THE END



Rod
Campbell’s
rubric

Figure 1

Rubric far writing analysis - Class! hdividual

Name icun; | Date:

Codes Y o lick = yeas N = No 7 = maybe NiA = ot spplicalle Dekie bemrs no! reguired
DIMENSION Yes | No DIMENSION Yes | No
Eadence of plannng Evidence of editing

WRITING 5 Sentences

Relevance o lope

Sanlenoe siuclure

Muels purpose

ST senlances

Approprale O audience

Cormnpaunt se{hences

1 Types oftext

Complex senlences

Features of narrative fexis

Logicarl soqQuonze slory

Subordinste disuses

Ixlended noun groups

Character and sortng

Fict dovalopmon?

Atjecival phirases

Adjecival clauses

Features of persuasive toxis

Prepositionaliadeebal phrases

a.q. Faragroghing
Rneloncol devizes

Varnes senlence style

(Uzay thame pastion)

Features of informative fexts Embedded clausaes
0.5 Farographing 6 Cohesion

wzabular y chaizos

Fromoun refere~ze

T Paragraphs
Usas logic senlence

‘Word subsinuton

‘Woed sets (eocal =als)

1T opcal Ihame ellec e
(Texlual theme used well)

Teal conrecves

Logical sequence

varies k=gth

Logicelomanisaton

aorales delal
Exampies suppar! opic

Refaran: stings are dear

[Zdils dernonstratives )

Ciles @xpern uginuoe
(Hesdings support reader)

4 Puncluation

Captlals

7 Vocabulary
Appropeiate for logic

Crdmarkers (TS 7 1)

Aposiraphes of posses=on

Vide choice
Selaclive use

Apostroghe of crisson

cornmas

Frecme use Or purpose

U of lechinical language

(Calons and semi-cshbns)

Luonlabon marksidrec! speedh

% Figurative language
9 Modallanguage

Spelling

AMirar protlers

10 Evaluativelanguage

Rhetorical devices

Migor problerns
(See spalling anadysis sheeal)

41 Conventions

IKheloocal queshons

Subject-verb agreemerl

mrelaphor Nour-pronoun agresmen!
Egery Uses plurals where possitle
parsleisms Maintaing verb tanzay

1 rerrvt 2l svinndddirerale

T g b, ER S s IO )




Small group activity

Note down constructive feedback you would give to
the student for example about:

- A way forward for further drafting
- Grammar, punctuation, spelling
- Purpose and audience

- Language choices

Remember not to overwhelm the student — focus on one or
two aspects.

Which aspects would you focus on? Why?

You may have a range of reasons that may relate to the
student’s circumstances.



MERIMBULA |
[ know Merimbula, very well because we go-there every

------------------------------------------------------------------------- -

--------------------------------------------------

| Comment [JF1]: Hescing sugzemsehis

| Comment [JF2)s e o prron-

will b2 an informative text about & place,

parsonal informative text

Comment [JF3]: 2vidence for suthority
of the writer to spest about the sudject

_______________________ Comment [JF4]; Lsts ressans for love
} Cm(ﬁ(l’\ﬁ’al‘ld ‘ome 'd1 o / of this piace
Iwm o ]‘ """""""" q?c-wm‘-g-/-ﬁt%. .1 !' {%.W _______ { Comment [JFS]: Further ressons

stowy incabin 15. We have stayed in cabin 15 for 3 years
I want to- sty next to-my cousing. [[t takey sixhowrs to

get there without gtoping: We wually stop twice for an | comment JF6)ivmrenes |

morning. Dad hasto wakews up at 5.00 inthe morning
the two-things I hatemost arewe cant take our dog and

| Comment [JF]: couermmiencing

arguments

,+ | Comment [JF9]; signais the end of

writing




Conferencing writing

Translating what we learn from careful reading of the

writing into constructive feedback to discuss with the
writer

Could occur with the student during or post writing or
as written feedback




Example of written feedback

Merimbula
I e | vecavse we- go here gyery.. |- (B
veau for two-weeks| I love it there becawse yow can play Seaen things sbout Merimtnte rom you.

golf; terwnis; football, busketball;, cricket: We go-theire
with owr cousingland some of therelfiriends We wsually . - { Comment [3F2]: 1 iixe your ressons o

_________________________________________________ -dba liking Merimbula — this is calied providing

stay invcabin 15. |We have stayed invcabin 15 for 3 yearsy - [ S===Siessnos

------------------------------------------ -~ Comment [JF3]: ¥ St ‘there?
I want to sty next to-my cousing It takes sin howrs|to- ‘~\1wnv? e
get there without|stoping: We wsually stop twice for ary . | oot mmsme maeae
howr or so it takes us eight howrs: We leave at 7.00 inthe - 12:;"7,.:*[”5]“””“"

morning: Dad hasto wake us up at 5.00 in the morning { Comment [JF6]: nememser 2o coune

the consonant when adding 40g

the two-things I hate most are welcantltake o dog and .. {Comment[F71:imint s nen

_____________

; -~ sentence $0 what do you need to do?
I hate the long drive: " { Comment [JF8]: A mizsing sexter nerer
What's needed?
[1'?{5 ENq ',1cmnme-t[r9]=canmﬁsnm
................................................................ A report in @ more interesting way?

Well done Saud You tell me a lot albout a-place I have
never been to- and what vow love and dow't love so- much
albout it. However, what I would like to-know more about
Merimbuda iy what it looks like; smellsy like, what vow
fovouwrite time of dav there iy and why. Make me really
want to-do-the long trip with vouw and experience all the
fusnv vow and. vour cousing have inthis placel When yow
redraft, try expanding vour paragraphsoand give vour
reader morve detouils albrout what makes Mevrimbulea so-
special. Thew read i€ to- vour talle and see what other
studenty think.




Let’s Watch this Example of Conferencing

https://www.youtube.com/watch?v=y9mb7kL90qgs



https://www.youtube.com/watch?v=y9mb7kL9Oqs

Scaffolding questions for redrafting
might include:

* How would your story change if you were to use
first person? Future tense? Start at the end then
return to the beginning? Make it mysterious
instead of sad?

 Where/when is this set?

* Imagine you are writing this to someone you know
— who could that be and how would you then
change what you say?



Further scaffolding questions for redrafting
might include:

... I'm not sure what you are trying to convince me of
here. How can you make your message clearer?

Does your punctuation support what you are saying?
Read this aloud and tell me where you pause etc.

| want to (taste the salty ocean/feel the wind in my
hair on the skateboard etc) How can you use words
to help me feel your experience with you?



Examples of Proofreading Questions:

Check your annotations to see if you have spelled
words correctly.

Have you begun a new paragraph for each
time/place/subject shift?

Now that you have had some time to reread, could
you express that idea in fewer words? More exciting
words?



Group discussion

Evaluate this narrative piece by a Year 3 student. In
groups discuss & jot down 1-2 key feedback areas:

- Does it have an orientation, complication &
conclusion

- Can students respond to the questions Where, when.
How, Why?

- How well has language been used in developing the
settings and character?

- Spelling and grammar use
- Punctuation
- You may choose to focus on other areas.






Role pIay: Conferencing with the student
who wrote the narrative piece




ASSESSMENT

FORMATIVE ASSESSMENT

- Multiple drafts: Ask students to write initial draft in
the early stages and to then revise and SAVE each
subsequent draft in response to each session (e.g.
building further knowledge of the field, organising the
text into coherent stages, focus language feature/s)

through to independent final draft.)

- Peer feedback about a piece of writing

- Assess writing against a rubric

- Role play conferencing about a student’s writing

SUMMATIVE ASSESSMENT
e.g.rubrics




Anne’s Reflection

When developing this unit of work, we decided to work at a meta-level.
Not only were we teaching about the Teaching and Learning Cycle but
we were also teaching through the Teaching and Learning Cycle.

Rubrics were discussed in terms of how to use them and how they
would be used to assess the pre-service teacher’s work. Rubrics are one
way to assess and analyse children’s writing (see Wing Jan, 2015 and
Campbell, 2017). As tutors, we encouraged pre-service teachers to think
about how they could create their own rubrics which engaged with
children’s Iearnin% needs, and were informed by the unit of work being
assessed (Scull, 2018).

Attention was given to assessing writing as “a social practice that
involves noticing representing and responding to children’s literate
behaviours, rendering them meaningful for particular purposes and
audiences” (Johnston and Costello, 2005, p. 258). Therefore, activities
such as self and peer assessment and role-playing conferencing with
young students were incorporated into the workshop. The idea was to
enhance pre-service teachers “understanding of themselves as learners’

(Scull, 2018, p. 168). =
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Group Work Time

TALK‘NG TO LEARN

%

Building
knowledge of
the field

Introduce students to topic (e.g. discussion,
prior knowledge, key vocab, various media
e.g. videos) — sufficient for students to write
a very rough first draft of the mini-task.
(More detailed field-building will continue
throughout the unit.)

Assessing
Students do final revision of text, student
edit it (polishing for clarity), and Independent progress
use of the

proofread (spelling, punctuation).
Save copy and reflect on process.

Supported
writing

Engage students in shared writing of a selected stage of the text
(‘joint construction’) — elicit content from students and model how
you would form it up into a coherent written text, incorporating
insights from ‘learning about the genre’. Ask students to revise their
own text, highlight changes, save a copy and reflect.

Supported
reading

Select a text or part of text that is critical to
students’ understanding of the topic. Modify it if
necessary. Project it and give students copy. Teach
students how to read such a text (e.g. do a ‘think
aloud’, modelling strategies; engage the class in
comprehending the text (‘shared reading’ — prepare
discussion questions on sticky notes beforehand); do
some guided reading of the text with groups
needing support. Ask students to incorporate
new topic knowledge into their draft, highlight
changes, and save a copy. Ask them to write
a brief reflection on the process.

Learning
about the | Select, modify or write a model text
genre similar to the one you expect students

to write. Project it and give students
copies. Guide students to identify the
\| purpose of the text, how it is structured,
the different stages and phases that can
be included, and one or two relevant
language features. Ask students to start
organizing their own text, highlight
changes, and save copy. Ask them to
write a brief reflection on process.
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