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A snapshot of Newbury Primary $chool

Newbury P.S is located in the North West suburbs of
Melbourne in the rapidly growing area of Craigieburn.

We opened in 2017 and currently have 832 enrolments,
consisting of 39 classes (possibly 48 next year).

en have a background other than

I

We have 42 refugees and 20 new arrivals theffarriged
to Australia in the past 12 months.
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Newbury Primary School

We have refugees, new arrivals along with second and third
generation children that have only spoken their first

. : We have children come from war torn countries, skilled
language with little exposure to English. migrants and many have a low socioeconomic status.

We have children that have come from
traumatic backgrounds.
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Our vision for EAL at Newbury

ont of everything we do and is part of our mission.

Our mission at Newbury Primary School:

At Newbury Primary School we are committed to creating a safe, secure, educationally stimulating, calm and nurturing learming environment underpinned by high expectations and the
recognition of effort. We focus on the emotional, social and academic development of every student as an avenue of developing confident, creative, compassionate and informed

citizens who are actively engaged in their community. The strong sense of community is evident in the continuous, honest and open dialogue between all stakeholders. Newbury
Primary School has commitment to zero tolerance of child abuse.
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2 different roles at EAL

NeWburY for EAL Response to Intervention

Targeted small group
Increasing levels of support intervention
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LECTE 31.7.19.xlsx
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S5T21037_Mew Arrivals Data Collection.pdf
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New Arrivals Data Collection
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13/02/2013
11/03/2011
3/01/2014
26/03/2008
28/09/2009
8/05/2008
31/08/2011
18/09/2011
3/04/2012 189
6/04/2010
3/08/2009 202
21/09/2007 202
6/12/2008 186
27/09/2009
26/04/2012 385
28/02/2008
22/11/2012
25/09/2010
3/02/2009

6/03/2013

22/08/2018 1101
29/01/2019 101
29/01/2019 18/05/2014 7106
29/01/2018 1101
8/10/2018 1101
8/10/2018 1101
30/01/2017 101
30/01/2017 101
5/03/2018 25/05/2017 7103
30/01/2017 1101
24/07/2019 7/06/2019 4204
24/07/2019 7/06/2019 4204
30/01/2017 101
27/03/2019 16/11/2011 7102
30/01/2017 1101
16/07/2018 23/09/2012 7103
29/01/2018 11/11/2013 1201
30/01/2017 1101
30/01/2017 1101
29/01/2018 101
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1. Teacher conversatiol
Deossion about the woskend, tan

Checklist (Tick if obser

Student engagement
Eye contact

Fluency

‘focabulary

Anzwering guestions

7. Picture Chat (showihe student a piotre of a grous of chikdren in the rin) 42. Writing 14. Write the word:
Write your name:
name the things and people in the picture? Yes Mo
name the action? YesNa Trace these words:
discuss in full sentences? Yes Mo

make predictions about what is happening and why thay might be doing what
they are doing? Wes [ No

3. Questions about the picture Teacher Comment Copy these words:

Who is in the picture?

What & happening in the picture?

Where are they? b e [4 - LY L - Does the student:
i, Harve: a sistable pendl grip? Yes ! Mo
Copy {write own nane? Tas i Mo
Are the children having fun? Stort latters at sppraximate places®  Yes | Ne
Size |etiers carecty? Vs ! Mo
Where are they gaing to? Copy e santense camecily? Ve ) Mo
Space Ietlers | words? Vs ! No

What time of day & #?

‘Wiite: ain the lines? Yes ! No
9. Can the student ask questions about the pictures? |Recod the siusents atempss| & b L:’

13. Student writes about something fami such as favourite toy or their
Copy this sentence: family.

; [I'.k.f.‘- SE:;’I.G"{.”[ Ln

16. General Bchaviour ! Engagement (ick whewn releani)
Cancentration { Focus (_»  Enthusiasm (3

¢ Confidence (3



Response to EAL intervention model

Small group intervention prioritising from Year 6 down. Work for these children
Is based on their language proficiency and specific English skills needed. This is
_ a mixture of explicit instruction, language experience and teaching through
the teaching and learning cycle (Beverly Derewianka). The sessions are
based on developing their oral language and vocabulary.

With the middle tier children we do a lot of Language
Experience. This approach promotes reading and writing |y /S ———
through the use of experience and oral language.

Classroom teachers are given professional learning on how to categrfor the
EAL learners in their classroom.
We also have an EAL support teacher that works with tfeachers on specific

areas of need.



EAL professional learning

Early childhoclil S ETe Tt Each stage has three levels
Lower primary — Foundz Example
::;l;s:::c:nAdditionalLanguage Stage Al......oooiiicnnnnnns A1 1 — beginning
Stage AZ........roveeeeeeen A1.2 - progressing towards
EAL Learners in Mainstream Schools 1EOAL DEVEIOl EI S';Z?ES A1 .3 — at standard
Newly Arrived Students Mi U ] A H H
\ddle/Upper primary A2.1 - beginning

53

Suppart for refugee students

The EAL Developmental Contin Stage BL.......ccoveeennnnn,
to practical teaching strategies

The EAL Developmental Continuum P- N
10 development of effective learmni Stage B-]

learning English as a second or

Lower Primary Years P-2

learning continuum that highlic a ==

Middle/Upper Primary Years 3 - § Stage A1 - Speaking and listening

SPEAKING AND LISTENING

Secondary Years 7-10

i Standards and progression  gyane A1 Texts and responses to texts Dates
il e Albeginiing  Students beginning to work towards the standard at A1 Ix At the end of Stage A1, students can routinely use spoken English to do the following things:
(A1.1) respond meaningfully to English. They will join in activities, wa a ! ¥ pa 9 9 gs:

the classroom but may not speak. They may spontaneously n Recepth’e
understanding their meaning. They may not speak in the clas display attentive listening behaviour, .. sit on floor and listen for sustained periods with some visual support

Al Students progressing towards the standard at A1 are settl | follow simple instructions in familiar school routines, relying on key words, non-verbal language and context
progressing  dominant language. They begin to understand that communic: | respond appropriately with simple non-verbal language to comments, or indicate non-comprehsnsion, &.g. smile when
towards conducted in English. They begin to lear the very basic oral | | greeted, shake o nod head

(A1.2) English-speaking classroom. Through their first language expt participate in simple, familiar songs, rhymes and chants

of language are used in different situations and contexts. They

English language rescurces to respond to new communicative heck on understanding of simple, farnlliar Instructions and routines, e.g. T: It's playtime. S: Go outside?

the importance of non-verbal communication. They begin to b | identify single items of information from short spoken texts, pictures or diagrams in a known context, e.g. number,
intonation, rhythm, grammar and meaning of English. colour, name, ‘Point to the three little pigs.”

Al Standard At Stage A1, students communicate in basic English in routin Productive I
(A1.3) They follow and give simple instructions, exchange basic pers | give some basic personal information, using learned formulas or brief answers, e.g. My name is ..., I'm a boy/girl ... |
predictable acfivities and contexts. They begin to modify their | expand on basic personal information when prompted, supported and given adequate time |
match the responses of others, and to the context. They use & ["make simple requests or express basic needs using leamed sentence patterns or 2-3 word ulterances, e.g. May | have
"Er&uaéta original rm*?}?“;vgﬁ”:?‘t":%mng TL%S. Th"g utterant |  drink, please?, It's home time, Go now?

5 ure, simpie subjec 0iDject consirucuon ana oyergen
communication and learning strategies to participate In and sy |-U5¢ 'eamt phrases in play, e.g. give me, stop I, | don't llke '
that intonation carries meaning, and they listen for key words | Usually respond to questions with a single word or phrase, bul can make longer utlerances by substituting words In
use comprehensible pronunciation, stress and intonation. The | known sentence patterns
to help them communicate. negotiate simple soclal or learning activities by suggesting, Initiating or directing, e.9. Play football? Stop that!
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Clear and explicit instructions are needed.

It may seem obvious, but at the beginning of a task, it is untarmilar word .
imperative the EAL learner understands what they have to do.

One of the hardest things an EAL learner is to understand and
remember a string of instructions. A single instruction may be no

problem, however a sequence of steps may prove too difficult. Education should promise opportunity. We cannot confuse language
Check back on their understanding and provide visual support if

needed for them 1o refer to. !:rrufl-:lencﬂ.r with a [:Epi_l[:ll:‘\l' to IEEI'IT grade Ieuﬁl ::untent.
Pauline Gibl No more low expectations for English learners” 2016

EmpueatingELLs.com/bieg




Strategies for the classroom

Reduce the cognitive load /77, ==

Time
 Natural, clear and
simple language

* Scaffold
« READ
* Down time m

Pretyryer
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Visual support

LS

tennis

bean bags

' program
e

Level 2 - Hoop Hit Large Ball
m ghampfo‘n

.% l Readers, iPads and drink bottles away

& Ask 3 students how they're feeling



bociolinguistic Profile — Newbury Primary $chool @[y

Yizars of prowious schooling Age when sharied schoot:
Language of previos schoolng
Had tha child been 1o an Englsn Language Schoo’?
Arvy ot reievam ironraion abo he child s previous schoolng
Given names:
Prsiersed nam: =
Daie of i Dotz oo il I Bussiral
Hatoralty:
Fathar's name:
Mihar's nocupation here and horme: couninge

Falher's cosupalion han: and Some aounty:

Meet with the fam T —

S refuiee dalts appicanieT Doais
i e s thare any oifer Family |hing witn you?

Dioes e chibd hawe anyt dhetary requiremen
Dioes your child have any medol ksues?

‘iinat does your child plary any spors o hare any particular intenests outside of SohooZ,,

s tharm anyihing eise yo can Irink of ihat may affect your chikd al school o learming?
Has Ihere besn any esperences hat may affed your chikds happiness al school?

Do o nuzisdd an | nberpreter whatn Speaking with b beachar?

5 thiere Soameone who N ranslate for you H needed 7




$chool starts at 8:50am

In class from 9:00 - 11:00
Recess 11:00 — 11:30
In class from 11:30 - 1240
Lunch 1:40 - 2:10

In class from 2:10 - 3:10

School finishes at 3:10
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WHEN WE ARE TEACHING EAL

LEARNERS, WE NEED TO SCAFFOLD

THEM UP TO SUPPORT THEIR LEARNING,
MB THINGS DOWN




THANK YOU




