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Learning opportunities 
Some current practices 
in this group-

• VCOP
• Functional Grammar
• 6+1 Traits of Writing 
• Shared Experience 
• Text type focus

Planning and 
implementing EAL 
writing program using 
 Victorian Curriculum 

F-10 EAL to teach 
writing skills

 The teaching and 
learning cycle

EAL strategies in 
classroom practice 
for teaching and 
differentiation 

Victorian Curriculum F-10 EAL – Writing mode
Levels of complexity between the Standards of Pathway B

B1 B2 B3
Text structure and organisation

Attempt to write paragraphs and topic 
sentences (VCEALL308)

Sequence ideas simply, using short 
sentences or statements (VCEALL309)

Text structure and organisation

Write simple paragraphs with a logical 
sequence of sentences (VCEALL388)

Use simple time sequence markers and 
pronoun references to connect ideas in a 
text (VCEALL389)

Text structure and organisation

Organise texts in simple, logically ordered 
paragraphs with topic 
sentences (VCEALL467)

Use a range of devices to maintain 
cohesion (VCEALL468)

Word knowledge

Incorporate learnt vocabulary into 
writing (VCEALL315)

Word knowledge

Use modelled vocabulary 
appropriately (VCEALL395)

Word knowledge

Use a range of key vocabulary 
appropriately (VCEALL474)

Planning for EAL students-
Language and literacy demands of the unit and scaffolds:

Word, Sentence, Paragraph, Text levels:

Text type Linguistic Structure Linguistic Features 
Procedure  Goal/Aim (What is being done? Title)

 Requirements/Materials/Ingredients (What is needed?)
 Steps (Sequence)
 Evaluation/Concluding comments (Was the goal achieved?)

 Use of heading, subheading, diagram, illustrations
 Use of action verbs
 Use of imperatives
 Detailed factual sequence of how, when or where something is to 

be done
 Conjunctions to do with time

Information Report A report- Classification

Description

Physical appearance

Habitat

Diet/behaviours

 Describing a class of things
 Relating verbs (being, having) is, has, belongs to
 Action verbs
 Present tense
 Language for classifying, comparing and contrasting
 Prepositions

Explanation Explanation of how something works

 General statement and description of the phenomenon
 Description of the parts
 Sequence of how it works
 When it is used
 Evaluation

 Nouns are usually general rather than specific and refer to a class 
of things

 Verbs are mainly action verbs in the present tense
 Events are ordered in a time sequence
 Temporal conjunctions link the sequence
 Causal conjunctions may also be used (because, caused by)
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EAL students bring to their learning
• existing knowledge, experiences, potential gaps in 

content and English knowledge and skills
• home languages that can be used to enhance specific 

learning or outcomes, for example to access content or 
facilitate group interactions.

• displaying vocabulary charts with multiple languages in the 
classroom

• using resources such as bilingual dictionaries or home 
language books

• encouraging students to label vocabulary in home 
language and brainstorm ideas in their shared language 

Multicultural 
Education Aides

The Teaching and Learning Cycle as a model for integrating the English language 

modes in Victorian Curriculum Foundation-10: English as an Additional Language (EAL).

Effective literacy programs enable students to move between reading and writing and involve them in 
speaking and listening experiences which support and extend their literacy learning and skills (Christie, 
2005).

The TLC involves explicit teaching about language choices in 

different text types. 

The Teaching and Learning Cycle involves the gradual release of 

responsibility from teacher to student through a structured sequence 

of interrelated stages and scaffolded activities. Explicit teaching, used 

widely in contemporary schooling is used to “stress the value of 

‘explicit’ knowledge of grammar and all textual codes” (Luke, 2014, p.1).

Model texts can be modified or even created by the teacher to emphasise the key features of a text type. The content and language 
can then be tailored so that it is within the zone of proximal development for EAL students. Building the field

Students sharing what they know about a 
topic through brainstorming, creating a 
concept map, using KWL charts, developing a 
word wall or word bank.
• Organising excursions to relevant sites, 
conducting experiments and incorporating 
hands-on activities so learners develop a 
shared experience on which to build new 
language.
• Drawing on students’ home languages using 
bilingual texts, bilingual dictionaries, 
glossaries, and pairing with peers who share 
the same home language to build background 
knowledge or activate schema.
• Using collaborative activities such as jigsaw 
tasks, barrier games, interviews, and quizzes 
to introduce and reinforce key concepts and 
language through communicative interaction. 
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Modelling the text (text deconstruction)
During the text deconstruction stage, EAL students closely examine 
the structural organisation and language choices in the model text. 
Some ideas for modelling the text structure and organisation:

 teach students how the text is organised and the functions of 
different parts. 

 Create an anchor chart with the students that summarises the 
information needed to create a similar text.

 students reorganise and sequence a cut up model of a text

 highlight or label examples (in English or home languages) of the 
text structure and the purpose of each section in sample texts

 identify the names of the various organisational elements, such as 
sub-headings, paragraphs and topic sentences, and discuss their 
purposes

 create a flow chart for a procedural text or an explanation to 
reflect the steps or the stages in a text. Students match 
sequencing words such as ‘firstly’, ‘then’ and ‘finally’ to each step 
or stage.

Guided practice (joint construction)

• modelling writing conventions and 
behaviours (thinking aloud and 
discussing language choices, using 
dictionaries and other language 
resources)

• scaffolding the students through 
the writing process

• providing a model for students to 
use for independent writing.

Independent construction 

• break down the writing process (planning, 
drafting and editing) into distinct stages and 
ensure that students understand clearly 
what is expected of them at each stage. 

• provide feedback to students at each stage 
of their independent construction, each 
time focussing on a limited number of 
features linked to their individual learning 
goals and/or the jointly constructed success 
criteria. This way, students have multiple 
opportunities to improve and develop their 
writing.

https://victoriancurriculum.vcaa.vic.edu.au/english/english-as-an-additional-language-
eal/introduction/scope-and-sequence

https://www.education.vic.gov.au/school/teachers/teachingresources/discipline/english/literacy/writing
/Pages/default.aspx

https://www.slideshare.net/gee0177/australian-animals-screen

https://www.education.vic.gov.au/school/teachers/support/diversity/eal/companion/Documents/EALRes
ourcesDiagram.pdf

https://www.education.vic.gov.au/school/teachers/support/diversity/eal/Pages/default.aspx

https://teal.global2.vic.edu.au/

Thank you
prachi.patkar@education.vic.gov.au
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