Individual Journal Guideline Questions

Week 6 - Creating the picture story book/ Learning about the genre

My group consisted of Karen and Shuyin. They are both lovely girls who were very easy to
work with and we had no trouble in diving right into the creation of our storybook. We
were inspired by bubble milk tea and decided to make our story about a friendship
between two main characters, Milk and Tea, who were very adorable and designed to
look like a milk carton and a tea cup. The story was set in England, due to the idea of
English Breakfast tea, and the plot was about how Milk and Tea had a conflict due to
jealousy and how they went around resolving it. Since Karen and Shuyin were both not
born in Australia, | was inspired to create a bilingual storybook with them, having been
inspired by some bilingual books from our tutor Anne. Furthermore, we decided on
creating a multimodal text that included, written text as well as audio and visual text.
“Engaging children in multimodal storytelling can set up rich contexts for literacy learning
— contexts that allow for creative explorations essential to 21st century learning (Lenters
& Winters, 2013, p.228)”, and so by having the audio recording and written text in both
English and Chinese, this would enhance the student’s experience with the storybook and
may lead to their own creative works in a similar fashion. Due to the sweet personalities
of my group members, | thought the story’s style should resonate with the disposition of
its authors. Having worked so quickly and passionately, our storybook was made
efficiently and was one of the most fascinating projects | had ever done at university.

Lenters, K., & Winters, K. (2013). Fracturing Writing Spaces: Multimodal storytelling
ignites process writing. The Reading Teacher, 67(3), 227-237. doi: 10.1002/trtr.1210

Week 7 — Building the Field

Most of our readers would have prior knowledge on what ‘friendship’ means and how it
applies to themselves and their peers. Furthermore, the characters Milk and Tea should
be identifiable with the readers as they are common products found in the kitchen. We
would build up this understanding of friendship and conflict through the use of
multimodal texts, ranging from other picture storybooks to online videos on YouTube. As
Kalantzis and Cope (2012) explain, “in today’s learning environments, we need to
supplement traditional reading and writing skills with multimodal communications,
particularly those typical of the new, digital media (p.2).” ‘The Present’ is a great example
of a multimodal text to demonstrate friendship and acceptance as it uses clear sounds
and facial expressions to highlight how the character are feeling without the use of much
speech. This video would be useful for a classroom of children, as well as a classroom of
students learning Chinese as a second language or English as a second language, as it uses
visual language to portray its meaning. To help scaffold the student’s understanding of
friendship, a task would occur where the teacher distributes sticky notes to the students,
and ask everyone to write down their response to “What makes a good friend?” They are




also encouraged to write down moments of friendship that they have shared with
members of their class and are able to display the sticky notes on a window for all the
students to see every day. To support reading comprehension and meaning making, an
activity would occur where students are to write short texts to shape their meaning
through similes and metaphors. With the help of guiding questions on the worksheet,
students are able to plot out the story and how the conflict begins and becomes resolved,
and this will assist them with their own texts.

Kalantzis, M., Cope, B. (2012). Literacies (p. 2). Cambridge: Cambridge University Press.

Week 8 - Supported Writing

If writing depends on having models and examples, there are many available models for
narrative structures in all areas of the curriculum (Bearne & Reedy, 2017, p.308). With
modelled writing, the teacher would guide students to come up with different settings for
the text “Milk and Tea” through the use of descriptive language, sensory language and
metaphors and similes. With modified writing, the teacher would encourage students to
replace aspects such as the character, setting and feelings to change the entire story,
thereby demonstrating how important these elements are. Collaborative writing is a very
important experience for students, as they are able to actively relay their ideas and share
knowledge with their peers. Teachers can run activities or games that encourage this
collaboration, such as the game where students create a story by adding one word after
another as they stand in a circle. A very important aspect of supported writing is joint
construction writing, where teachers act as a scribe as students share their ideas as they
construct a text together. This allows teachers to scaffold their students and provides a
visual aid of how someone would begin to plan and create a narrative. When watching
the video “Water Cycle- Joint construction”, | identified how the teacher was scaffolding
her students to write about the water cycle. This was one of the many videos we watched
where teachers would actively collaborate with their students to create texts together,
and | will definitely be using this with my future students in the classroom.

Bearne, E., & Reedy, D. (2017). Teaching Primary English : Subject Knowledge and
Classroom Practice (pp. 308-317). London, United Kingdom: Taylor & Francis Ltd.

Week 9 — Independent Writing

In regard to independent writing, we wanted students to be able to deconstruct the
elements of writing a narrative. They were to look back at ‘Milk and Tea’, and be able to
identify the theme, setting, characters, and plot (orientation, complication, resolution).
Students were to be given highlighters to help them visualise the order of the narratives,
and then be able to use this knowledge to independently write a narrative story based on
a central theme. With their quick piece of writing, students were encouraged to develop
their proofreading skills by sharing their work with their peers, and this would help them




improve their writing for when it came time to assessment. Furthermore, it would help
students with becoming more confident in their writing abilities, as students will be
meeting the same text types over and over again throughout the primary school years,
each time adding another later of sophistication of what they could do previously
(Holliday, 2011). Independent writing allows students to extend themselves beyond what
they could do previously and encourages them to develop on things they are uncertain
on, whether it be their grammar, sentence order or spelling.

Holliday, M. (2011). Strategies for Writing Success (pp. 49-57). Marrickville, NSW,
Australia: Primary English Teaching Association (PETA).

Week 10 — Assessment

To assess the students, my group decided on creating an assessment called the ‘Big Write
Project’, which was inspired by the exciting program created by Andrell Education that
was being run at my fieldwork school, Dandenong Primary School. We decided on testing
the students through these three forms of assessment: self, peer and formative. Through
the use of self and peer assessment, students were able to individually identify and
critique their own work and be able to improve their writing. Campbell (2017) suggests
that rubrics would be discussed as one way to assess and analyse children’s writing, and
our group agreed with this statement. By using a rubric based on a 5 star rating system
and doing a self-assessment, students are able to ‘be the teacher’ and have their own
chance to mark their work with the same system that the teacher would use. This
ensured that when it came down to the final presentation and the formative assessment,
students had filled in all the gaps and had presented their best work possible.

Campbell, R. (2017). Assessing writing for effective teaching. Assessment into practice:
Understanding assessment practice to improve children’s literacy learning (pp. 89-99).
Sydney, Australia: Primary English Teaching Association Australia.

Week 11 — Final Reflection about the project

Reflecting on the process of creating our storybook, | think we had an enjoyable, creative
experience. We were able to redraft our storybook across the weeks as we learnt more
about what was required to make a fantastic book, such as having a clear theme and plot,
as well as the storyline having an orientation, complication and resolution. We also added
in more descriptive words to animate the text, as well as create a better idea of how our
characters looked and felt. Some challenges in working as a group included some
members changing work of others or adding in things which other members did not agree
with. However, we were able to overcome these challenges by treating this as
opportunities to improve and develop better communication skills. Using the teaching-
learning cycle approach (Derewianka & Jones, 2012), we found that a big strength was
that it helped guide us in the formation of our book, as we regularly referred to it to
ensure we had included all the stages. | found that | was also surprised at my love for
creating and reading books, as if a spark from my childhood was reignited and | fell in love




with storybooks all over again. | have started forming a list of picture storybooks that |
want to collect for my future students and kids, as | feel these books were the reason | fell
in love with language in the first place.

Derewianka, B. & Jones, P. (2012). Teaching language in context. Oxford University Press

Books to collect
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Identified literacy area

Strategies for Improvement

Evidence of improvement

A literacy area | need to
actively focus on improving
would be to develop my
knowledge of digital

Talking to my tutor, Anne,
and Kelly, who made the
presentation about digital
multimodal texts was my

| have attached a list of
digital software and
websites that | could use to
‘spice up’ my future lessons,




technologies used in
literacy. As a pre-service
teacher in the 21° century, |
believe it is important to be
up to date with the current
technology in order to teach
my students in the most
effective and entertaining
way. There are many
platforms that teachers can
now use to demonstrate
their teachings, and | would
like to learn a lot more.

first strategy for
improvement, as their
experience in the literacy
field helped guide me to the
right areas to develop my
skills.

| would then aim to try as
many digital technologies |
can, and even use them in
my current studies to text
how effective they would be
for my future students.

and | enjoyed testing them
out. | learnt that there were
so many programs that
students and teachers could
use to demonstrate their
work, whether it be through
colourful posters on Canva,
narrated videos using a
talking cake with Chatterpix,
or decorating an infographic
with an animated picture of
yourself using Tellegami.
Having tried out Book
Creator, | found that it was
very easy to use, and
suggested to my group
members that we should
use this for our own picture
storybook, which we ended
up doing.
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Activity 2

Identified literacy area

Strategies for Improvement

Evidence of improvement

| need to focus on
improving my writing skills
as | lack confidence and
often try to put off doing
any writing. | am a harsh
critic of my own work, and
often think nothing | write is
good enough. | realised this
was an area that | needed to
improve on when writing
the personal letter to the
tutor at the start of the
semester, as | found that |
struggled with that piece,
especially with trying to
complete the essay.

Some strategies of
improvement would be to
practice writing small pieces
of work each day or week,
whether it be writing by
hand or typing. | can write
recounts of the week, or use
some writing starting points
to write some short stories.
Furthermore, | should
actively share my work with
those that are close around
me, and learn to not fear
compliments and criticism.

| have attached a few pieces
of writing that | had done
over the semester, both
which had revolved around
the topic of mental health. |
chose this topic because it is
something that | am
passionate about and due
to my past experiences, |
thought it was something |
would find difficult to write
about. By writing those
pieces, | found that | have
somewhat overcome my
fear of writing, as | was able
to share these unpolished,
raw and personal
experiences with others. |
still have a long way to go
with writing, but | feel like
this will only keep improving
with time.




The bell rang, and Mr M's PE class filed into the classroom ready for a health lesson, rather
than a practical class in the gym. The bubbly Year 9 students, still filled with excitement from
all starting out at a new school together, filled the room with chatter while Mr M was setting
up his PowerPoint on the smartboard. A hush came over the room as the students began to
realise what today’s lesson would consist of, and quietly stared at a plain PowerPoint slide
with the title: Mental Health. Mr M got the attention of the class and started off his lesson
with a request: “Please raise your hand up if you have ever been affected by a mental iliness

or has known someone who has been affected.”

He immediately grabbed my attention. Why would he ask students such a daunting question
and expect those who have had a mental iliness to raise their hands and be exposed? Did
he not realise the stigma behind having a mental illness? Did he not realise the school he
was teaching at, where the students were told they were always perfect and were not
allowed to have anything wrong with them, and would never admit to having anything that
could taint them, especially in front of their peers? Did he not realise how difficult it was for
students to even admit they have a mental iliness to themselves, and how much more
difficult it was to tell their loved ones? | thought to myself, ‘This must be a trick question. He's
going to expect someone like me to put up my hand because I'm brave and then I'll have to
tell everyone about the awful past few years of my life, and | would embarrass myself in front
of all my new friends.’

That girl told the Queen Bee, and claimed that | had written it about the girl who read it, who
apparently was feeling ‘suicidal’ and that | wanted her to die. The miscommunication was
incredibly misleading, which made the event even more frightening. At lunch, | was dragged by
the wrist into the girls’ bathroom with the popular girls, and the door was locked behind us. What
happened after that consisted of accusations, screams, threats and tears from a horrified
teenage girl surrounded by her ex best-friends. They let me out at the end of lunch, and | ran to
the end of the school with their voices ringing in my head telling me to die and to leave to school
and wishing that | was never born. | hid until a teacher found me, and said nothing until my
parents came to pick me up. Any little piece of strength | had me had dissolved and | was empty
and ready to die. My own best friends, the people | thought | could trust the most, had all turned
on me and treated me worse than | could have ever imagined.




