VCE EAL Reading and
Creating Texts

VICTESOL

Thank you for joining us for this online event. The session
will begin at 4.00pm and end at 5.30pm (Australian
Daylight Savings Time). This session will be recorded.

However, the breakout rooms part of the session will not
be.

During the session:

* Please keep your microphone muted until we enter
the small group discussions part of the session.

* Use the chat function to post questions throughout
the presentation and to solve technical issues

* Please email victesol@victesol.vic.edu.au for general
inquiries or for assistance during the webinar.



mailto:victesol@victesol.vic.edu.au




WHAT IS REQUIRED

THE CREATIVE RESPONSE ~—

<IN UNITS 1 AND 3, STUDENTS ARE REQUIRED TO RESPOND TO THE SET TEXT IN A CREATIVE FORM.

ALTHOUGH THE RESPONSE IS TO BE CREATIVE IN NATURE, THE SET TEXT REMAINS CENTRAL TO THIS TASK.
STUDENTS MAY TRANSFORM AND ADAPT KEY MOMENTS OR ASPECTS OF THE TEXT AS A WAY TO
DEVELOP AND EXTEND THEIR UNDERSTANDING OF THE ORIGINAL. THE CONNECTIONS MADE BETWEEN THE

ORIGINAL TEXT AND THE CREATIVE RESPONSE NEED TO BE CREDIBLE AND AUTHENTIC. SOME IDEAS
FOR THE DEVELOPMENT OF A CREATIVE RESPONSE INCLUDE:

PRESENT THE ORIGINAL TEXT FROM AN ALTERNATIVE PERSPECTIVE

TRANSPOSE THE ORIGINAL TEXT INTO ANOTHER FORM

EXPLORE A GAP OR SILENCE IN THE ORIGINAL TEXT

EXPLORE AN IDEA, ISSUE OR THEME FROM THE ORIGINAL TEXT IN DETAIL 9
TRANSPOSE THE ORIGINAL TEXT INTO A NEW SETTING

ADAPT THE LANGUAGE OF THE ORIGINAL TEXT TO CREATE A NEW OR DIFFERENT IMPACT.



o

HOOKING THE STUDENT

* START WITH THE END IN MIND - PROVIDE

* EXPLAIN RELEVANCE OF THE TASK — SCORED (OR NOT) / REQUIRED FOR
SATISFACTORY COMPLETION OF THE OUTCOME

* STUDENTS CAN COMPLETE , READ AND RESPOND TO
MATERIAL EXPLORING THE HISTORICAL / SOCIAL CONTEXT OF THE SETTING —
USE NOTE TAKING GRIDS WITH ACTIVITIES, MAKE CONNECTIONS TO

TEXTS’ THEMES / CONCEPTS VIA

* AIM TO SELECT TEXTS THAT ARE RELATABLE FOR YOUR COHORT CONSIDERING
THEIR CULTURAL CONTRIBUTIONS AND AGE.


https://eduvic-my.sharepoint.com/personal/stephanie_georgiou_education_vic_gov_au/Documents/AAAMy%20Teaching/AAAEAL%20and%20English/AAAEnglish/Year%2012/Extinction/Creative%20Student%20Sample.docx
https://eduvic-my.sharepoint.com/personal/stephanie_georgiou_education_vic_gov_au/Documents/AAAMy%20Teaching/Professional%20Learning/VicTESOL%20Presentations/Anticipation%20Guide%20Secondary.docx
https://eduvic-my.sharepoint.com/personal/stephanie_georgiou_education_vic_gov_au/Documents/AAAMy%20Teaching/Professional%20Learning/VicTESOL%20Presentations/Jigsaw%20Secondary.docx
https://eduvic-my.sharepoint.com/personal/stephanie_georgiou_education_vic_gov_au/Documents/AAAMy%20Teaching/Professional%20Learning/VicTESOL%20Presentations/Team%20Webbing.docx
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* DEPENDING ON THE ABILITY LEVEL OF THE EAL COHORT, TEACHER GUIDANCE
IN THE FORM OF COMPREHENSION QUESTIONS, CODING OR OTHER READING
STRATEGIES MAY BE REQUIRED.

* TEACHER GUIDANCE SHOULD BE PROVIDED FOR ALL COHORTS WHEN
FOCUSING ON LITERARY DEVICES WITHIN TEXTS AND HOW THEY ADD LAYERS
OF EXTRA MEANING FOR THE READER.

* THIS WAY, STUDENTS CAN AIM TO EMULATE THE STYLE AND LANGUAGE OF
THE WRITER / CHARACTERS EXPLORED


https://eduvic-my.sharepoint.com/personal/stephanie_georgiou_education_vic_gov_au/Documents/AAAMy%20Teaching/Professional%20Learning/VicTESOL%20Presentations/11EAL%20Student%20Version%20Whirlpool%20by%20Cate%20Kennedy.docx

* BRAINSTORMING — CLUSTERING / LISTING / 5W&H
* PLANNING -

* DRAFTING — CLASS TIME OR AT HOME?

*EDITING — SELF / PEER / TEACHER

*REVISING — R.LD. / ZOOM IN / MANY MORE!

* PUBLISHING — SUPERVISED WRITING WITH DRAFTS / OR PERFORM ~
"/


https://eduvic-my.sharepoint.com/personal/stephanie_georgiou_education_vic_gov_au/Documents/AAAMy%20Teaching/AAAEAL%20and%20English/AAAEnglish/Year%2011/LAHOF/11EAL%20The%20Writing%20Process.pptx
https://eduvic-my.sharepoint.com/personal/stephanie_georgiou_education_vic_gov_au/Documents/AAAMy%20Teaching/Professional%20Learning/VicTESOL%20Presentations/11EAL%20Diary%20Planning%20Template.docx

- REFER TO EAL YEAR 12 TEXT (P60-65)

SOME IDEAS FOR THE FORM OF
THE CREATIVE RESPONSE
INCLUDE:

* A MONOLOGUE / PERSONAL REFLECTION —
WRITTEN OR SPOKEN

A SCRIPT / DIALOGUE / CONVERSATION —
WRITTEN OR SPOKEN

AN ADDITIONAL CHAPTER

A SERIES OF LETTERS

A SERIES OF JOURNAL ENTRIES.

A EULOGY — WRITTEN OR SPOKEN

* A REPORT « AN ADVICE COLUMN
* A SHORT FILM OR STORY « ANYTHING IN CONSULTATION WITH THE
« A PROLOGUE OR EPILOGUE TEACHER!
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https://eduvic-my.sharepoint.com/personal/stephanie_georgiou_education_vic_gov_au/Documents/AAAMy%20Teaching/Professional%20Learning/VicTESOL%20Presentations/11EAL%20Insight%20Guide%20Text%20Types.docx
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CREATIVE SAMPLE TASKS — LIKE A HOUSE ON FIRE

Option 1 - Whirlpool

Anna’s father finally speaks! He bursts with anger at his wife’s constant disrespect.
Write this conversation between them.

‘He'll pay for that, that trussed. p152 - Anna’s mother is furious with her husband for
this comment. She starts an argument with him once the girls return to the pool.
Write this conversation between them.

Anna looks in the mirror at her developing body. She wants a bra. She is
uncomfortable about her looks, except when she is in the pool and hidden by the
water. Write a selection of diary entries after she hears the inconsiderate and rude
comments by her sister and mother.

Anna pretends to give her mother a talking-to, expressing the thoughts she wishes
she could say in response to her constant criticism of her father, Leanne and Chris,
the photographs and Christmas. Write her diatribe.

Use Kennedy’s theme of disconnection and isolation in a family and apply it to a
familiar aspect of your or another’s life. Write this short story, anonymously of
course! Give your story a symbolic title.

Nt



\/CREAT’NE SAMPLE TASKS — THE LONGEST MEMORY

./ Your creative writing task requires you to find a space/gap in the story to explore. You can come up with
your own idea or choose from the list below:

A personal reflection from Chapel just before he is to be lashed. (p65)

Cook’s personal reflection as she lies sick in her bed. (p65)

Conversation between two house slaves about Whitechapel’s decision to give up Chapel. (p65)
A letter from Sanders Junior to Mr Whitechapel exploring their differences of opinion. (p62/3)
Mr Whitechapel’s diary entries exploring his inner conflict in managing slaves. (p61/2)

Personal letters between Chapel and Lydia. (p62/3)

Eulogy to Whitechapel from Mr Whitechapel at his burial. (p62)

Opinion piece in ‘The Virginian’ about how to manage slaves on plantations.(p64)

Speech detailing how to manage inter-racial relations on the plantation from the perspective of
plantation owners to all members of the Gentleman’s club. (p67)

You will need to go through the writing process. Brainstorm selected characters under the categories
in the tables. Plan using the information provided in your textbook. Complete your first draft and
written explanation (see below). Seek advice from your peers and teachers for editing and revising J

before you publish.
~ A\
)
u 0} \ )
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‘CREATIVE SAMPLE TASKS - EXTINCTION

Your task is to produce a written script for a monologue or duologue (two students working together) based on
characters, ideas and themes in Extinction.

N’

You will present your script orally and it should be 3-5 mins in length maximum.
You may choose from any of the following options:

1. You are Heather Dixon Brown. You may explain the difficulty you have in accepting your brother’s
illness and possible death. You may attempt to justify your work on the Dixon Brown index, considering
Andy’s imminent death. How do you justify a formula that would, theoretically, not allow you to help your
brother? You may discuss your friendship with Piper Ross and your attraction to Harry Jewell.

2. You are Harry Jewell. You may discuss the conflicts you feel in wanting to protect the area in which you
grew up, but at the same time being the CEO of a large mining company. You may discuss your
attraction to Piper Ross and your duplicitous behaviour with Heather Dixon Brown.

3. You and a partner are Andy and Piper. You may discuss your damaged relationship. You may discuss
the threat you see in Harry Jewell, the moment you saw another surviving Tiger Quoll or how Andy’s
illness will/may further affect your relationship. </

4. Choose a character and moment of silence/omission in the text. Talk to your teacher about a plan and /

write a script based on your own idea. For example:

A=A ST



THE WRITTEN EXPLANATION

WHAT IS REQUIRED:

o

* AS PART OF THE UNIT 3 CREATIVE RESPONSE ASSESSMENT TASK, STUDENTS ARE REQUIRED TO DEMONSTRATE
THE CONNECTION BETWEEN THEIR CREATIVE RESPONSE AND THE ORIGINAL TEXT BY JUSTIFYING THEIR
CHOICES IN A WRITTEN EXPLANATION. TEACHERS NEED TO ENSURE THAT STUDENTS BECOME FAMILIAR WITH
THE REQUIREMENTS OF THE WRITTEN EXPLANATION IN UNIT 1, SO THAT THEY HAVE HAD EXPERIENCE WITH THIS
COMPONENT OF THE COURSE BEFORE THEY COMPLETE UNIT 3.

* THE WRITTEN EXPLANATION IS A DETAILED PARAGRAPH THAT OUTLINES THE DECISIONS MADE BY THE STUDENT
AS THEY DEVELOPED THEIR CREATIVE RESPONSE. THE PURPOSE, CONTEXT AND AUDIENCE MUST ALL BE
ADDRESSED IN THE EXPLANATION IN ORDER TO JUSTIFY THE SELECTED CONTENT AND APPROACH TO THE
TASK.

* IN UNIT 3, THE WRITTEN EXPLANATION IS ASSESSED WITHIN, AND PART OF, THE CREATIVE RESPONSE

=

* THE WRITTEN EXPLANATION IS NOT ALLOCATED SEPARATE MARKS. WHILE THE FOCUS OF THE ASSESSMENT IS
ON THE QUALITY OF THE CREATIVE RESPONSE, THE ARTICULATION OF THE CREATIVE INTENTION IN \/
RELATION TO THE ORIGINAL TEXT HAS CRITICAL BEARING_CLN THE OVERALL ASSESSMENT.

N N J.




WRITTEN EXPLANATION — OPTIONS
AND STRATEGIES

* IT MAY BE NECESSARY TO ASK STUDENTS TO COMPLETE A OR A SERIES
, DEPENDING ON THE ABILITY LEVEL OF THE COHORT. OTHERWISE, AIM

FOR A PIECE OF PROSE.

* GIVE STUDENTS /S TO REVIEW AND EMULATE AS A CLASS BY:

* READING AND PHRASING THE QUESTIONS THE PROSE ANSWERS. THE SAMPLE SHOULD INCLUDE
DISCUSSION OF CHOICES MADE FOR CONTEXT, FORM, LANGUAGE, AUDIENCE, PURPOSE & THE
WRITING PROCESS. DIRECT QUOTES CAN BE INCLUDED TO EXEMPLIFY THE DISCUSSION.

* NOTE THE ORDER OF THE QUESTIONS
* STUDENTS THEN WRITE A WRITTEN EXPLANATION FOLLOWING A SIMILAR FORMAT

N ) 9


https://eduvic-my.sharepoint.com/personal/stephanie_georgiou_education_vic_gov_au/Documents/AAAMy%20Teaching/Professional%20Learning/VicTESOL%20Presentations/EXPLANATION%20OF%20WRITING%20CHOICES%20TABLE.docx
https://eduvic-my.sharepoint.com/personal/stephanie_georgiou_education_vic_gov_au/Documents/AAAMy%20Teaching/AAAEAL%20and%20English/AAAEnglish/Year%2011/LAHOF/11EAL%20WRITTEN%20EXPLANATION.docx
https://eduvic-my.sharepoint.com/personal/stephanie_georgiou_education_vic_gov_au/Documents/AAAMy%20Teaching/AAAEAL%20and%20English/AAAEnglish/Year%2011/LAHOF/11EAL%20WRITTEN%20EXPLANATION.docx
https://eduvic-my.sharepoint.com/personal/stephanie_georgiou_education_vic_gov_au/Documents/AAAMy%20Teaching/Professional%20Learning/VicTESOL%20Presentations/Creative%20Student%20Sample.docx

ASSESSMENT

VCE ENGLISH AS AN ADDITIONAL LANGUAGE
SCHOOL-ASSESSED COURSEWORK

Performance Descriptors

Unit 3

Outcome 1

Option 2

Produce a creative response to
a different selected text.

DESCRIPTOR: typical performance in each range

Very low

Low

Medium

High

Very high

Limited understanding of the onginal
text through reference to moments,
characters and themes from the text.

Some understanding of the onginal text
through reference to moments,
characters and themes from the text.

Satisfactory understanding of the
original text through considered
selection of key moments, characters
and themes worthy of exploration.

Clear understanding of the original text
through thoughtful selection of key
moments, characters and themes
worthy of exploration.

Thorough understanding of the original
text through insightful selection of key
moments, characters and themes
worthy of exploration.

Limited development of style by using
language and literary devices, with little
consideration of the original text.

Some development of style by using
language and literary devices to
generate responses, with some
consideration of the original text.

Clear development of voice and style
by transforming and adapting language

Considered development of voice and
style by competently transforming and

and literary devices to
responses, with appropriate
consideration of the original text.

and literary devices
10 O p lar responses, with

Skilful development of voice and style
by carefully transforming and adapting
language and literary devices to

af particular re: with

relevant consideration of the original
text.

relevant and thoughtful consideration
of the original text.

Written or oral language that shows
limited control of conventions.

Written or oral language that employs
some conventions to attempt stylistic
effect.

Mostly fluent and coherent written or
oral language that employs the
appropriate use of conventions for
stylistic effect.

Generally fluent and coherent written
or oral language that employs the
approprate and accurate use of
conventions for stylistic effect.

Highly expressive, fluent and coherent
written or oral language that employs
the considered use of appropnate
conventions for stylistic effect

Limited justification of decisions related
to content and approach made during
the creative process with some
reference to the original text and

Some justification of decisions related
to selected content and approach
made during the creative process,
demonstrating tenucus connections

Sound justification of decisions related
to selected content and approach
made during the creative process,
demonstrating solid connections to

Thorough justification of decisions
related to selected content and
approach made during the creative
process, demonstrating relevant

Insightful justification of decisions
related to selected content and
approach made during the creative
process, demonstrating meaningful

purpose, audience and context. to the original text and some the original text and und: d: cx ions to the original text and connections to the original text and
d ding of purpose, audi of purpose, audience and context. clear understanding of purpose, complex understanding of purpose,
and context. audience and context. audience and context
KEY to marking scale based on the Outcome contributing 40 marks
Very Low 1-8 Low 9-16 Medium 17-24 High 25-32 Very High 33-40




WRITE YOUR OWN

N’

~ CONSIDER THE FOLLOWING SUCCESS CRITERIA AND AIM TO POPULATE THE CONTENT OF YOUR
- ACCORDINGLY:

UNDERSTANDING OF THE ORIGINAL TEXT

LANGUAGE CHOICES AND STYLE EMULATING ORIGINAL TEXT

COHERENCE AND MECHANICS

THE WRITING PROCESS / DELIVERY (IF SPOKEN)

EXPLANATION OF WRITING CHOICES


https://eduvic-my.sharepoint.com/personal/stephanie_georgiou_education_vic_gov_au/Documents/AAAMy%20Teaching/AAAEAL%20and%20English/AAAEnglish/Year%2011/LAHOF/11EAL_%20Creative%20Response%20Criteria%20Breakdown%20Rubric.docx

— RESOURCES

- ACCESSED 21 JAN 2021

* PROVIDES LINKS TO ADVICE FOR TEACHERS, TEXT LISTS, SCHOOL BASED ASSESSMENT REPORTS,
STUDY DESIGN SUMMARY ETC.

ACCESSED 21 JAN 2021

ACCESSED 21JAN 2021

. - ACCESSED 21 JAN
2021

. - ACCESSED 21 JAN 2021

NAPTHINE M., DANIEL M. & LOUCA S., EAL YEAR 12, INSIGHT PUBLICATIONS, 201 6.

NAPTHINE M. & DANIEL M., EAL YEAR 12, INSIGHT PUBLICATIONS, 2018.

N ) 9


https://www.vcaa.vic.edu.au/curriculum/vce/vce-study-designs/english-and-eal/Pages/index.aspx
https://www.vcaa.vic.edu.au/curriculum/vce/vce-study-designs/english-and-eal/Pages/index.aspx
https://www.vcaa.vic.edu.au/Documents/vce/english/2016EnglishEALSD.pdf
http://www.theteachertoolkit.com/index.php/tool/anticipation-guide
https://www.theteachertoolkit.com/index.php/tool/jigsaw
https://writing.ku.edu/prewriting-strategies

Text Response
Essay Writing

Madeline Oh
ohm@mckinnonsc.vic.edu.au
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AoS 1, Outcome 1 2
Reading and Responding to Text

Key knowledge:

The ways authors :
- create meaning and build the world of the text N{xﬂ:r' |
- respond to different contexts, audiences and purposes {Zak
The ways in which readers’ interpretations of texts differ and why ,
The features of a range of literary and other written, spoken and’ mult4moa’a| texts
The features of analytical interpretations of literary and other texts: structure,
conventions and language, including relevant metalanguage the features of creative .
interpretations (written, spoken and multimodal), including structure, conventions and
language, and how they create voice and style

The conventions of spelling, punctuation and syntax of Standard Australian English.




X Key skills:

- Explain and analyse : ‘
- how the features of a range of te ‘!‘. create meanlng and how..,

they influence interpretation ;

- the ways readers are |nV|ted to respondrtdtexts

with or challenge their own interpretations e *:‘ '," i
- Synthesise ideas and interpretations to develop an interpretation of thelr
own e R g vy
- Use textual evidence appropriately to justify analytical responses '
- Plan analytical interpretations of texts
- Develop, test and clarify ideas using discussion and writing
- apply the conventions of spelling, punctuation and syntax of Standard

Australian English accurately and appropriately.




Rubric

1AM MALALA Text Recponce Rubrio
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https://docs.google.com/document/d/1otRaRVQVSvMpP-NDA5qFhniImfjAiJ4ZiYzgN2kAnOk/edit

Teaching Text! R%

ol ..5_“'"
7 S
Focus on writing /s
Timing x *"«
-  The earlier, the better
- lIdeally, while studying the text. R
vy | fl\

- Work up from sentences to paragraphs.

~4 Fmiien,

1.Single sentences using sentence stems.
2. Highly scaffolded body paragraphs

3. Independent body paragraphs
4.Linked body paragraphs

5. Responding to an essay prompt

Sharing Work and Class Discussion




Close study of the text s

While teaching the text- we focus on the task understandmg the text, but
also writing. O ST ST e |

Focus on key moments, especially with Iong texts ) i e > ,;gi _
For each key moment: €3 nY
- Provide a list of metalanguage. Use it while teachtng fhetext

- Point out target vocabulary that will help students,.,_wrlt_e the texts. =

Students create a class set of notes that they share and work on -
collectively.

In the notes we also create a bank of words, adding key words'and ‘the'i;r‘:-;;i.f_;‘

synonymes.



Pg 102-3

The Taliban destroyed the Buddhist statues and stupas where we played, which had been there for
thousands of years and were part of our history from the time of the Kushan kings...One black day
they even dynamited the face of the Jehanabad Buddha....This time they ﬂ

face, which had watched over the valley since the seventh century.

the Buddha’s

The Taliban became the enemy of fine arts, culture and our history. The Swat museum moved its
collection away for safekeeping. They destroyed everything old and brought nothing new. The Taliban
took the Emerald Mountain with its mine and began selling the peautiful stones to buy their UG
weapons.

Metalanguage
1) Synonyms of destruction- destroy, obliterate, dynamite
2)Binary oppositions- old vs new, beautiful vs ugly

3) Tone- strangely detached.

Author feelings: despair, anguish, loss.

Vocabulary: bemoan, lament, recounts, despair.



Class Running Sheet

Year 12 EAL 2020
Key Themes

1. Hiszory is full of . It's better to Sght injustice 3. Pazexnts aze ahwars the most . The deral of rights to women 3. Sometmes we xead others to
unraported cases of sexism. | thaw to simply put up with it. important miuence cu childrer. | has been fueled and exacerbated by | belp vs 2chieve cur owxn goals.
mstitutions.

6. Those who resist 7. Through difficulty and cdsis, | 8. Childhood mxeocence is 9. Womex: have equal rights and 10. Religion axd traditior are both
dogmatc rules and e become stromger ; more precious, but precaxious. opportunities in most societies 2 bexefit and 2 curse.
sdeologies mav fnd capable people. todar

themsalves in danger

Key Chapters

Chspter | Key Pages Propositions Key Quotations

s
Find 2-3 quotations to support the propositions.

Preface Y t ISPLACEAENT/LOSS OF HOME-
-3 g ist. (Comal RO ST CONSEQUENCE/SACRIFIC

A When I was | d how her familk T s work. my pussicy and
. = < L Contrast:

Daught |: 3 ds 2 Jowalr lifa i e
2 R =2 % 5 - runl/sleepy mountziv w2

eres Barmingkam | - y rced to hve far zwar

EBorn" from mv ow

Af21ala 35 av exception Connotation

from burth. Plucked: convotation - pulled out, efullr remored,

My uyrcallimgr displace

A 's parents axs an : - L

Alzlala g l_ et Pinch myself: dream liks 5

the unconventicnal couple, g 5 al
=g R e A unrealistic 2t tmead Derel

Falcon ecally in such 2

illage.

iz, large cosmopelitar city

Emphasize bfe s words apart—

‘“Afy countrr i

oxe® +imagery

Exil 3 2 . beautiful natu
Exiladixx). rafuges xxn I2. Deaunr ature
3 Pavishad 3 ifferant wodd:
tmapped cutside, taxisked, excluded Datfe dd
2 = i ham: ordexir orgavised,
Ziauddin came om 2 2 3 L
- A e uvexience is at vour
maditional family but 5

recogmses mequalicy
from vouth.



https://docs.google.com/document/d/1xCv1ZYuGQ_VtWwK5vDwq4XY9FsSFlo23yQvdGLqbWCM/edit

Writing tasks

Sentences:

1. Re-read page 102-3 and complete the following senten@s AI;'I‘T&“LLSQ the t rget vocabulary thg' we covered
in class. A : SN
a. TheTaliban....
b. Yousafzai bemoans..
C. = When Yousafzai recounts.. ., she..... v ,/ :
2. . Write 2-3 sentences that descrlbe Yousafzai’s feelings on page 102 3. R ': Vo
3. How are the Taliban characterised on page 102? ¥ S . : :

PRV
A

Body Paragraphs R : % 'ﬁ\"ﬁ

- Highly scaffolded g,ﬂ

Write a paragraph on the Taliban’s destruction of the Buddha’s face and the emerald mme Ensure you ‘
utilise the metalanguage and key vocabulary from today’s class. — :

- Independent e

Yousafzai is celebrated for speaking out against the Taliban. Why is this the case? Consid'er?er moments
of despair.



Sentence Stems for Analysis

Yousafzai portrays/characterises,exhibits, represents SOMEONE/SOMETHING as -

e Yousaizai porirays Salman Taseer as a man of great power and influence. She : 4 2 ;
alludes to this by mentioning that not only is he the governor of the province of = = =
Punjab hut also a wealthy ‘media mogul'. ¢ =

e Yousafzai illusirates the tense and fear stricken atmosphere of the Swat Valley to
highlight how difficult it is to candidly voice one’s opinion.

SOMEONE uses METALANGUAGE which symbolises/represents/shows

By METALANGUAGE, SOMEONE highlights/sheds light on IDEAIFEELING
e By providing background information about Asia Bibi being a marginalised Christian

woman, Yousaizai implies that hearsay is used to scapegoat an innocent woman. o 3 e =

Her/his [Possessive pronoun/ Noun-possession] i
FEELING/ATTITUDE/EMOTION/OPINION is illustrated/expressed/ conveyed through/by

e Her sense of dismay is illustrated through her incredulous rhetorical question which g
bemoans the literal ‘garlanding of murderers’. The jarring image of rose petals being ’

thrown at the feet of criminals in a court enables readers to share in Yousaizai's
sense of amazement.


https://docs.google.com/document/d/1RRR03rV8FW2a6wnfSwjtxcL4gaZtv3G4/edit#

We share and analyse student samples each

lesson spending 5-10 minutes 2
R i ’ sy ""

% — y S8 53 i g : ‘~ L
2. We also create collective notes on what makes ; R’ = L | . y §
good writing.Focus on common strengths and iy -

weaknesses. We find that the sharing of - » i"i
common standards works to lift the collective. S e =



Womens' subjugation
Women are often unaware of their own subjugation.

Women are vulnerable/subjected to barbaric and misogynistic cultural
practices.

By being passive listeners, Pakistani women unintentionally facilitate their
own subjugation.

Pashtun traditions marginalise and devalue women.

In patriarchal societies, women are unknowingly subjected to injustices as the
idea of male superiority is deeply embedded/entrenched.




LSS S

Yousalzas warns the readers of the paotential sacrifices as a result of speaking up for the

poweriess and dsenchanied people. In the preface of the memoir, Makala immexdiaely

asserts the gnef of her Tarmly as they were “plucked from [their] mountain valley In Swal™ and
‘transported 10 a brick house In Birmengham”™. The word “plucked” implies that her family was
CoSrced o moving, and the juxtaposition of a rural town with a suburban cosmopolitan city

dlustrates Malala’s agony of Tosing her home as wel-as her discomfort of the drastx
ransition. All of this displacement was a ramification for Thghting] against ignorance and
lerrorsm’. Malala wasn't the only one who was dismayed by the loss of home. Her mother

Toor Pekal, becomes torn by the sacrifice, as “physically she's in Birmingham, but mentally
she's In Swat". The division of her physical presence and mental avareness Insinuates to

her break down as well as her absence irbm reality, magnifying her grievance and “horrible

homesickness®. Hence | am Malala aderts the readers of the detrimental consequences of

speaking up and hghhghts the adversity of standing up for people,




Class
Notes

H ﬂz B

PRESENT TEN
= verbs

= Be wary of VERB AGREEMENT.
= Yousafzai suggests
s Ziauddin and Malala persevere in the face of constant
disappointment and hardship|

MICRO ANALYSIS
Ensure that you unpack quotations. This means simply providing
synonyms for the quoted words. If you aren’t doing this consider
whether you actually need that quote. Vivian’s example does this very
well 3)
Use METALANGUAGE- name literary devices that Yousafzai uses. Refer
back to the glossary of metalanguage sheet posted in class materials on
Google Classrooms. HERE:
https://docs.google.com/document/d/1MTIKkPOTG6gx65WiSbXAL-PYf
XINOIBBSn7TUERMTpP7
William’s example showed us that we can also analyse two literary
devices together. His example analysed the use of the word plucked
with its CONNOTATIONS and the use of JUXTAPOSITION.

SYNTHESIZE EVIDENCE
- This is a difficult way of saying use multiple pieces of evidence to
support one idea.
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e GOALSETTING
Use this box to set and track the achievement of vour personal goals.

You should circle vour aim for the piece you have written. Do not circle more than
two things.

I will tick the box below it and indicate if it is shown in the piece.

Microanalysis-
identifying Interpreting
Using Microanalysis- | and explaining | Synthesising the
analytical Unpacking the use of evidence message/auth
sentence quotations literary or’s intention.
stems to avoid devices

summary through
metalanguage

Comments:




Reviewing Key
Skills

Embed:- insert into your own sentence

1. Select the words you will unpack (can find synonyms for)
Then insert it into your own sentences.
You may want to use some of these sentence stems
The NOUN is..
SOMEONE VERBs SOMETHING as
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How do vou embed quolalions?

‘They had been left everywhere, though most shopkeepers had ignored them and thrown
them away. There were also giant posterl pasted on the front..

The Khushal school becomes subject to ‘terrible propaganda’ and is accused of being the
‘centre of vulgarity and obscenity'.

The attack is of a very public nature as letters are ‘left everywhere' and a 'giant poster(-)' is
pasted in front of the mosque.

‘TIP: Feel free to change the number and tense of a quotation
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How do you unpack quotations?

Use synonyms (words with the same/similar meaning) to unpack quotations.

The Khushal school becomes subject to ‘terrible propaganda’ where it is accused as the
‘centre of vulgarity and obscenity. Lies are conconcuted to suggest that the girls are
engaging in immoral, sexual behaviour. A simple and innocent excursion to a ‘beautiful
green valley' is thus misconstrued as being an illicit visit to the White Palace Hotel

OR

The attack is of a very public nature as letters are 'left everywhere' . One is even pasted in
the form of a 'giant poster(-)' in front of the mosque a place of mass worship.
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How do vou use metalanguage to analyse evidence?

Notice language and grammar being utilised

Name it explicitly.
a, feeling it conveys
s. Here, it may be wise to specifically name

ng to in your writing.
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How do vou use metalanguage to analyse evidence

TTuerestissinipie.J,hgaubc>>or

with the wording v

can play

Here. Yousafzal utilises
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Yousafzal's use of X hel
er example of.

ress/demonstrates

IS ._," [-’ ey

ase /word .| emphasises..

rase / WorcC =
Is shown through her use of

=r anger/frustration
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How do vou use metalanguage to analvse evidence?

et salaar




Resources for you

Metalanguage:

Class Notebook Template:

Running Sheet Template:

If you need anything let me know :)

Madeline Oh ohm@mckinnosc.vic.edu.au


https://docs.google.com/document/d/1MTIkkPQTG6gx65WjSbXAl-PYfxN9IBBsn7uERMTp7p0/edit
https://docs.google.com/document/d/1JM1DxBjnyGFRTXMerC7CpXWjn7n33wmKFQCLTbXDHpA/edit#
https://docs.google.com/document/d/1Agz53upCKT8oGBFFaPIPYyNXfwOrD6NNJPkbGrt_uA4/edit

THANKS O
SHARE THEIR EXPERTISE.
'+ STELLA LOUCA
 MARIA PAPASOTIRIOU J/
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