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Objective:

• To spark a discussion about how 

literacy within the TESOL space can 

be guided by the science of reading. 
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SOR and ELLs Practical Ideas



My SOR J ourney
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About me

Master of Speech Pathology

Student Support Services  (SSS) Speech Pa thologis t 

Seconda ry EAL tea cher



My J ourney s o far

2014 – 2020
• Exposure to different types of texts 
• Practise completing literal & 

inferential questions
• Independent reading time
• Traditional spelling tests  
• “sound it out” “ break it up” 

2020
• Allocated the lowest 

literacy class 
• Began researching 

how to teach 
reading

2021 onwards
• Continued deepening my 

understanding of literacy 
and how to teach it 

• Changed my reading 
instruction guided by the 
Science of Reading 



What is  SOR?
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Science of Reading
A vast body of scientifically -based research a bout rea ding a nd litera cy

Dra w s from over five decades of rigorous studies from multiple  
disciplines  – e.g . educa tion, cognitive psychology, neuroscience 

Sits  w ithin the science of lea rning (a ttention, memory)

thereadingleague.org 

It conta ins  evidence on: 
- How  proficient litera cy develops

- W hy litera cy difficulties /disorders  occur 

- How  w e ca n effectively a ssess  rea ding

- How  w e ca n effectively & efficiently teach reading



Mis conception
“Our EAL/D students learn differently so this body of 

research doesn’t apply to them.”

Psychosocial factors (e.g. trauma, prior 
educa tion) ca n influence someone’s  a bility 
to lea rn but ultima tely, our bra ins  lea rn in 

pretty much the  sa me w a y. 

Effective  English litera cy ins truction for 
na tive  spea kers  is  jus t a s  effective a nd is  

a rgua bly even more crucia l for English 
La ngua ge lea rners .



Mis conception

“Science of reading does not work for our students. They 
need to lea rn the mea ning of the  w ords .”

The Science of Rea ding does  not equa te  
to jus t phonics . 

Phonics  is  a  necessa ry a spect but it a lone 
is  not sufficient for proficient rea ding. 



Science of Reading is  NOT…

…not an ideology, a philosophy, a political agenda, a one -size- fits -all 

approach, a program of instruction, nor a specific component of 

instruction. It is  the  emerging consensus  from ma ny re la ted disciplines , 

ba sed on litera lly thousa nds  of s tudies , supported by hundreds  of 

millions  of resea rch dolla rs , conducted a cross  the  w orld in ma ny 

la ngua ges .

Dr Louisa  Moa ts  



Big 5 (+1) Pillars  of Reading

Oral Language



The Simple View of Reading (Gough & Tunmer, 1986) 



SOR and ELLs
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The Englis h Language

• 26 letters

• 44 phonemes/sounds 

• > 200 graphemes/spellings

• Opaque/semi -transparent = letter -sound correspondences (alphabetic code) 

are not simple

• Morpho -phonemic language 

• ~2.5 years to acquire alphabetic code



Englis h Language Learners

Typically have challenges with: 

• Ora l la ngua ge 

• Auditory discrimina tion 

• Pronuncia tion

• Ba ckground a nd cultura l know ledge



Oral Language

Big 5 (+1) Pillars  of Reading



Bas ed on the SOR, how do we teach 
decoding?



Explicit systematic synthetic 
phonics instruction

Explicit Systematic Synthetic

Students are clearly 
taught the relationships 
between phonemes and 

spelling

Follows an evidence -
based scope and 
sequence (simple to 
complex code) 

Students learn to build 
from the smallest units 
(graphemes & phonemes) 
by blending and 
segmenting



Mis conception

“Explicit systematic synthetic phonics is boring for students.”

Not being able to access texts and work 
independently disengages students,  

One of the biggest motivators is making 
progress and experiencing success. 

Students become engaged and excited 
as they learn to “crack the code”. 

They feel safe and supported because 
the routine and expectation is clear.



Evidence-Bas ed Practice (EBP) model 

Best research 
evidence

Patient/client 
needs and 

circumstances 

Clinical 
expertise & 
resources

Best research 
evidence

Student needs 
and 

circumstances 

Teacher 
expertise and 

resources

Current evidence 
based on high-
quality research 

Teachers’ skills and 
past experience to 
identify student’s level 
and areas of need

Constraints of the 
setting

Unique 
circumstances/ 
situation of each 
student 



Adaptations  to Phonics  Ins truction

Best research 
evidence

Systematic 
Synthetic 
Phonics 

Higher dosage of phonics (2 -3  times) 

Fa s t- tra cked scope & sequence

Incorpora te  a uditory discrimina tion pra ctice

Incorpora te  explicit pronuncia tion ins truction

Tea ch polysylla bic w ords  a s  soon a s  poss ible

Tea ch high frequency w ords  a nd morphology ea rlier



Mis conception

“My student can already decode so I don’t need to teach 

phonics .”

First, check their knowledge of the 
alphabetic code. Don’t assume they know!

Remember, a good phonics scope and 
sequence includes morphology instruction.

If they are fluent decoders, shift your focus 
to language comprehension.  



The Reading Rope (Scarborough, 2001)

Goal: 
Comprehending 

(making 
meaning from) 

the text that you 
readSystematic 

Synthetic 
Phonics

Overlaps with 
explicit writing 
instruction



Reading Ins truction for ELLs

Systematic 
Synthetic 
Phonics 

Intensive oral language development

Target language comprehension through more complex texts 
read to them

Explicit teaching of language structures and the functions (e.g. 
noun group, conjunctions, pronouns)

Explicit teaching of different types of writing (genres)

Explicit robust vocabulary instruction



Ideas
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Rich Vocabulary Ins truction
Frayer Model W ord W eb P.O.S.S.U.M

Morphology Cra cker

Morphology w ord fa milies



PhOrMes – Morphology Ins truction



Alphabetic Code Chart 

Debbie Hepplewhite’s Alphabetic Code Charts

The English Alpha betic Code - W ith Audio

Dra w  a ttention to 
unfa milia r/more complex 
le tter-sound re la tionships  
to build  up code know ledge 

https://alphabeticcodecharts.com/free-code-charts/
https://syntheticphonics.com/the-english-alphabetic-code-with-audio/#page-content


Spelling Template

Support students to spell new words by 
enga ging w ith sylla bles , le tter-sound 
correspondences  a nd morphology



Words  with Tricky Code
e.g. geogra phy

Syllables

ge│o│gra│phy

Highlight the tricky code

geogra phy
———

/j/ /ee/ /f/ /ee/

Morphology

geogra phy

= ea rth = recording of

photogra phy
biogra phy
bibliogra phy 



Next s teps …
Further learning:
Sharing Best Practice
Five from Five Professional Learning seminars
Think Forward Educators
Podcasts 
Facebook groups 

Implement: 
1. Incorporate explicit robust vocabulary instruction in your practice

2. Use and adapt a Systematic Synthetic Phonics scope and sequence
Sounds-Write MultiLit
(DE) Phonics Plus PhOrMes UFLI Decodable Readers Australia

3.    Explicitly teach genres and language features (see The Writing Revolution or The   

Syntax Project) 

Share, discuss and advocate!



Ques tions ?



anh.phan@education.vic.gov.au

Thank you!
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